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Executive Summary
The Purdy Crawford Chair in Aboriginal Business Studies (PCC) at Cape Breton University was
contracted by the Atlantic Aboriginal Economic Development Integrated Research Program
(AAEDIRP) who had an interest in collecting baseline data on the financial literacy of secondary
students in the Atlantic Provinces, and perceived the need for an additional technology-based
financial literacy tool that is designed for Indigenous end users. The following final report
introduces the reader to financial literacy through an Indigenous perspective, identifying ongoing
challenges resulting from systemic racism, colonized pedagogies, and erroneous framings of
challenges as deficiency.
The PCC organized the project around four key activities:
1) A literature review focussed on Indigenous financial literacy;
2) An environmental scan of existing financial literacy resources and solutions;
3) The administration of surveys to Indigenous secondary students (ages 14-18) in the
Atlantic region; and
4) The development of a technology-based educational tool suited to the target audience.
Research conducted by agencies such as AFOA, Native Women’s Association of Canada, and
various other Canadian entities, has identified the need for improved financial literacy education
in Indigenous communities, particularly among youth and Elders. For example, AFOA Canada’s
report titled “Aboriginal Financial Literacy: Needs Survey and Framework,” concluded that there
was consistency across the life cycle for youth, adults, and the elderly for gaps in the following
financial literacy topics: need for information about income assistance, investing, and protection
from fraud and financial abuse (Bobiwash et al. 2015). The Native Women’s Association of
Canada’s (NWAC) survey-based report titled “Financial Literacy for Aboriginal Women” found
that there was a continued need for economic empowerment for Aboriginal women, particularly
targeting low-income earners. Survey respondents also desired culturally appropriate and
accessible materials on topics such as basic budgeting, credit, savings needs, and investments
(NWAC 2014). Dominique Collin, author of the research paper “Aboriginal Financial Literacy in
Canada: Issues and Directions” stated that “Cultural barriers such as language, values that affect
financial decisions, the persistence of noncash-based economies, lack of trust toward financial
institutions, and habituation to government program management culture all affect financial
literacy” (2011).
Such research reports are often equipped with a list of recommendations for improving and
addressing the gaps in education around financial literacy. For example, the aforementioned
AFOA Canada report concludes with three recommendations, all related to increased education
in financial literacy for various groups. Notably, this report also recommends “further, more in
depth and targeted research” (Bobiwash et al. 2015). Similarly, the NWAC (2014) recommends
continued engagement and supports for economic empowerment of Aboriginal women, and
Collin’s (2011) paper concludes that culturally adapted and relevant training has shown to be
effective in increasing financial literacy.
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In the spirit of building upon this research into financial literacy and Indigenous peoples, the
Purdy Crawford Chair in Aboriginal Business Studies (PCC) proposed a project focused on
Atlantic Canada’s 14-18 year old Indigenous population and their levels of financial literacy.
This project was broken into four main activities: 1) an environmental scan of existing literature
to determine the current landscape of financial literacy in Atlantic Canada; 2) administration of
surveys to the target age group (14-18) to collect baseline data from Indigenous populations in
the Atlantic Region; 3) review of existing resources and solutions to understand best practices in
the gamification of learning; and 4) development of an educational tool for electronic
distribution.
The literature review revealed ongoing challenges to Indigenous financial literacy resulting from
systemic racism, colonized pedagogies, and erroneous framings of challenges as deficiency. The
environmental scan updates existing resources pertaining to financial literacy, based on the work
of NWAC (2014), and reveals that there are few resources designed for Indigenous end users.
Further, those that are designed for Indigenous end users may be out of date or approach
development as a process of “indigenizing” materials, rather than developing new ones from a
Two-Eyed Seeing approach. The results of surveys deployed among Indigenous end users, ages
14-18, in Atlantic Canada reveal that the majority of respondents would like to learn more about
money. As well, they affirm that face-to-face learning from family members and in classroom
settings remain the preferred way to learn about financial issues. Finally, based on the literature
review, the environmental scan, survey data, and feedback from the community consultation
process, a web application titled Seven Generations Financial Literacy was developed and is
located at www.sevengenerationsfinancial.com.
The final steps to be completed include the beta testing of the web application with the target end
user (Indigenous secondary students aged 14-18) and the official launching of the web
application public use by May 2018. The project team also recommends consideration of the
following opportunities, should additional resources and support become available in the future:
1. collect and analyze data gathered from the web application to determine functionality;
2. enable uptake of the financial literacy tool by sharing the web application with its
stakeholders through a variety of modes, including social media;
3. consider investing in a second phase of development, during which the target audience
can be broadened to include adults and Elders, additional modules can be developed, and
increasingly engaging content for learners (i.e. video) can be incorporated; and
4. devote resources to the development of a teachers’ tool kit so that the web application can
be used in classrooms throughout the Atlantic Provinces.
In terms of research, there are several opportunities emerging from this project, including the
potential for in-depth comparison of survey data from the Atlantic region with the national data
collected during the pilot, as well as the national data collected by AFOA (2015); a follow-up
study surveying all age groups in the Atlantic Provinces for Indigenous financial literacy levels
and needs, given the low response rate from this region to the AFOA survey; and the opportunity
to engage in research with end users of Seven Generations Financial Literacy web application to
determine if and how the newly developed tool is meeting their needs for financial literacy
education and what learning outcomes are being met.
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Research Team
Principal Investigators
Dr. Janice Esther Tulk is the Senior Research Associate with the Purdy Crawford Chair in
Aboriginal Business Studies. She holds a Bachelor of Music (Honours) from Memorial
University (2001), a Master of Arts in Music from University of Alberta (2003), and a Doctor of
Philosophy (Ph.D.) in Ethnomusicology from Memorial University (2008). For the past six
years, Tulk has conducted research on Aboriginal economic development and best business
practices, and has published in the Journal of Aboriginal Economic Development.
Tanaysha Sack is a recent graduate of Saint Mary’s University. A Mi’kmaw woman from
Membertou, she holds a Bachelor of Arts in Sociology and has been accepted into the Carleton
University’s Master of Arts in Canadian Studies program for Fall 2018. Tanaysha’s past
achievements include an Indspire award and a scholarship from the National Indian Brotherhood
Trust Fund. During this project, she was employed as a Research Assistant for the Purdy
Crawford Chair in Aboriginal Business Studies at Cape Breton University.
Alyce Maclean is the Special Projects Manager at the Purdy Crawford Chair in Aboriginal
Business Studies. She holds a Bachelor of Arts (Honours) from St. Thomas University and a
Masters of Arts in English Literature and Cultural Studies from McMaster University. As part of
her work with the Chair, Alyce has collected and analysed survey data for the In.Business
program. She also serves on the board of directors for New Dawn Enterprises, a private,
volunteer directed business dedicated to community building.
Mary Beth Doucette is the Executive Director of the Purdy Crawford Chair in Aboriginal
Business Studies at Cape Breton University (CBU) in Sydney, Nova Scotia. She is a Membertou
band member and an industrial engineer, and has an MBA in Community Economic
Development (CED). Her graduate research at CBU focused on CED in First Nations
communities and she has since continued to engage in community building, governance, and
asset-based development activities. She is currently enrolled in a Ph.D. in Management at Saint
Mary’s University in Halifax, NS.

Partners
The Joint Economic Development Initiative Inc. (JEDI) is a public-private partnership supported
by the Government of Canada (AANDC, ACOA), the Province of New Brunswick (Aboriginal
Affairs Secretariat), the First Nations of New Brunswick, and the private sector. Since 1995,
JEDI has worked closely with the Aboriginal community and many stakeholders to champion
economic development and workforce development. JEDI provides a leadership, coordination,
outreach, mentoring and networking role for First Nations and the business community regarding
community economic development, entrepreneurship, business development, human resource
development, employment and training development, workforce readiness, and related programs.
They provided input into the initial project design and were contracted to produce the digital
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financial literacy tool. Team members included Karen LeBlanc, Senior Project Manager; Ashley
Nash, Indigenous Adult Learning & Literacy Coordinator; Stanley Barnaby, Manager of Finance
and Operations; Jason Tozer, IIP Project Coordinator; and Ian Daly, IT Coordinator.
AFOA Canada (formerly Aboriginal Financial Officers Association of Canada) was founded as a
not-for-profit association in 1999 to help Indigenous people better manage and govern their
communities and organizations through a focus on enhancing finance and management practices
and skills. AFOA Canada’s premise is that one of the keys to successful self-determination,
creating a better life for Canada’s Indigenous people and a better future for the next generation
lies in improving the management skills of those responsible for the stewardship of Indigenous
resources. AFOA Canada has conducted research into financial literacy and developed a
workbook-based program called Dollars & Sense. Simon Brascoupé, Vice President, Education
and Training served on the steering committee for this project and granted access to AFOA
Canada’s prior financial literacy survey for redeployment.
McDavid Brodie Consulting, located in Sydney, NS, was contracted to develop content for the
financial literacy tool and give informed recommendations for the educational design of the tool.
The McDavid Brodie Consulting team brings a wealth of expertise and knowledge of non-profit
and academic sectors, as well as traditional Mi’kmaw knowledge. Past clients of McDavid
Brodie Consulting include University of British Columbia, Old Sydney Society, Community
Sector Council of Nova Scotia, Atlantic Coastal Action Plan, and Fortress Louisbourg
Association. The team includes Jodi McDavid, Nadine Bernard (Mi’kmaq), and Monica
Matheson. Jodi McDavid is the owner and project lead, who brings experience as an educator
and avid gamer. Nadine Bernard has a BBA in accounting and experience working with a major
Canadian bank, giving her a depth of knowledge about financial literacy and institutions to
complement her knowledge of Indigenous worldview and experience. Monica Matheson has
extensive administration leadership experience, a passion for managing and analyzing business
performances, and experience conducting detailed market research.
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Purpose of Study
Research conducted by agencies such as AFOA Canada, Native Women’s Association of Canada
(NWAC), and various other Canadian entities, has identified the need for improved financial
literacy education in Indigenous communities, particularly among youth and Elders. For
example, AFOA Canada’s report titled “Aboriginal Financial Literacy: Needs Survey and
Framework,” found that there was consistency across the life cycle for youth, adults, and the
elderly for gaps in the following financial literacy topics: need for information about income
assistance, investing, and protection from fraud and financial abuse (Bobiwash et al. 2015). The
Native Women’s Association of Canada’s (NWAC) survey-based report titled “Financial
Literacy for Aboriginal Women” found that there was a continued need for economic
empowerment for Aboriginal women which needs to target low-income earners (2014). Survey
respondents in this report also desired culturally appropriate and accessible materials on topics
such as basic budgeting, credit, savings needs, and investments.
The existence of such gaps and needs is not surprising. Dominique Collin, author of the research
paper “Aboriginal Financial Literacy in Canada: Issues and Directions,” states that “Cultural
barriers such as language, values that affect financial decisions, the persistence of noncash-based
economies, lack of trust toward financial institutions, and habituation to government program
management culture all affect financial literacy” (2011). In terms of redressing these issues, the
aforementioned AFOA Canada report concludes with three recommendations, all related to
increased education in financial literacy for various groups. Notably, this report also
recommends “further, more in depth and targeted research” (Bobiwash et al. 2015). Similarly,
the NWAC recommends continued engagement and supports for economic empowerment of
Aboriginal women (2014), and Collin’s (2011) paper concludes that culturally adapted and
relevant training has shown to be effective in increasing financial literacy.
While these national studies are valuable and suggestive of national trends, there is a gap in
terms of financial literacy data specific to Indigenous peoples in the Atlantic Provinces. For
example, when AFOA Canada deployed its survey in 2015, only 3.2% of the 968 respondents
(or, less than 31 respondents) identified as being from Newfoundland, Nova Scotia, Prince
Edward Island, and New Brunswick (Bobiwash et al. 2015). It is difficult from their data, then,
to determine whether there are any region-specific trends or issues. Further, it is clear that there
is a need for a Two-Eyed Seeing approach to financial literacy; one which develops knowledge
and confidence in financial literacy through storytelling approaches and Elder engagement. 1
The Purdy Crawford Chair in Aboriginal Business Studies (PCC) at Cape Breton University was
asked by the Atlantic Aboriginal Economic Development Integrated Research Program
(AAEDIRP) to investigate these issues specifically for Indigenous secondary students in the
context of the Atlantic Provinces. There was interest in addressing the above-identified lacuna by
collecting baseline data on the financial literacy of secondary students in the Atlantic Provinces.
A second motivation was the perceived need for additional technology-based financial literacy
1

Two-Eyed Seeing is a guiding principle, developed by Mi’kmaw Elders Murdena and Albert Marshall, that
highlights the need to challenge hegemonic knowledge frameworks and cognitive assimilation, by instead
endeavouring to understand the world by employing the strengths and perspectives of both Indigenous ways of
knowing and Western ways of knowing (see Hatcher and Bartlett 2010; Hatcher et al 2009).
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tools that were designed for Indigenous end users. Consequently, there was interest from
AAEDIRP in reviewing existing solutions designed for both Indigenous and non-Indigenous end
users and, if necessary, developing a new solution specifically for Atlantic Policy Congress of
First Nations Chiefs Secretariat’s (APC’s) member communities.
The PCC organized the project around four key activities:
1) A literature review focussed on Indigenous financial literacy;
2) An environmental scan of existing financial literacy resources and solutions;
3) The administration of surveys to Indigenous secondary students (ages 14-18) in the
Atlantic region; and
4) The development of a technology-based educational tool suited to the target audience.
Report Overview
The project purpose, as stated above, outlines that there have been national studies conducted
which suggest there is a lack of financial literacy data specific to Indigenous peoples in the
Atlantic Provinces, and nationally. The lack of data creates challenges for organizations who
work in the area, like the Purdy Crawford Chair, who want to address the gap but are required to
justify the need for the data first with evidence that Indigenous communities do not have the
resources to collect. It is a reoccurring logic that has created a perpetual cycle of economic need
and lack (Ferraro et al., 2005) that continues to privilege and reinforce dominant colonial
systems. There is a need for a Two-Eyed Seeing approach to financial literacy to disrupt the
systems, and develop knowledge and confidence in financial literacy through storytelling
approaches and Elder engagement. 2 Organizations like AFOA (www.AFOA.ca) and the First
Nations Financial Management Board (FNFNB.com) demonstrate a Two-Eyed Seeing approach
to financial management that counter balance the dominant capitalist economic models. These
alternative structures make it possible for Aboriginal corporations, like Membertou (Brown et
al., 2012), to work with ally organizations to create alternative employment standards
(MacKinnon, 2015) that are better aligned with holistic community health and well-being, such
that innovation and growth are possible, and also challenge systems and create change (Starks et
al, 2013).
While there are an increasing number of Aboriginal organizations creating economic change in
practice, there is a deficiency in research that considers the relationship between financial
literacy and economic development in Aboriginal communities (Brascoupé et al, 2013).
Therefore, the following final project report introduces the reader to financial literacy through an
Indigenous perspective, identifying ongoing challenges resulting from systemic racism,
colonized pedagogies, and erroneous framings of challenges as deficiency. Following the
literature review, an environmental scan of existing financial literacy resources and solutions is
provided, which updates the information provided in NWAC (2014). It also reviews some
financial literacy mobile applications currently available. A report on the dissemination of
2

Two-Eyed Seeing is a guiding principle, developed by Mi’kmaw Elders Murdena and Albert Marshall, that
highlights the need to challenge hegemonic knowledge frameworks and cognitive assimilation, by instead
endeavouring to understand the world by employing the strengths and perspectives of both Indigenous ways of
knowing and Western ways of knowing (see Hatcher and Bartlett 2010; Hatcher et al 2009).
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financial literacy surveys to Indigenous secondary students in the Atlantic region follows,
detailing methodology and providing a summary of the results (complete survey results can be
found in Appendix A). Survey data was provided to McDavid Brodie Consulting, who were
contracted to conduct additional research around best practices in terms of gamified learning for
Indigenous end users, and to inform the development of a new financial literacy tool for APC’s
member communities. A report on the consultation process conducted by McDavid Brodie
Consulting is provided, along with recommendations from their own review of literature and
scan of comparators. The document concludes with a description of the technology-based
solution produced as a result of the project, Seven Generations Financial Literacy
(www.sevengenerationsfinancial.com), as well as a brief summary of the challenges surfaced
during the project and recommendations for beta-testing, expansion, and future research.
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Literature Review
Authored by Tanaysha Sack

This literature review considers the financial literacy of Indigenous peoples, both in Canada and
other parts of the world, and highlights relationships between literacy, race, and class. It
questions the impact of the internal colonial model on Indigenous peoples in Atlantic Canada in
relation to both education and livelihood. Internal colonialism refers to ways that the dominant
settler society has had an intergenerational impact on racialized populations. Specifically for this
review, the internal colonial model considers how European settler society has historically
oppressed Indigenous populations in Canada and how that helps to explain Indigenous
experiences of today in the larger societal and historical processes of the colonizer and the
colonized in Canada.
Contemporary Settlers follow the mandate provided for them by their imperial
forefathers’ colonial legacy, not by attempting to eradicate the physical signs of
Indigenous peoples as human bodies, but by trying to eradicate their existence as peoples
through the erasure of the histories and geographies that provide the foundation for
Indigenous cultural identities and sense of self. (Alfred and Corntassel, 2005: 598)
Economic exclusion and denial of access and rights, have historically determined Indigenous
peoples’ livelihoods, so it is important to frame the discussion as an intergenerational issue in all
areas of cultural, social, and economic differences between Indigenous peoples and mainstream
Canada. The development of financial literacy among Atlantic Indigenous youth requires an
understanding of their values, history, culture, and goals. It also requires understanding the
discourse around Indigenous peoples and their participation in the mainstream economy to get a
clear sense of:
•
•
•
•

what the economic problems are;
if and how these problems are being addressed;
how knowledge is transferred generationally; and
how structural racism is reinforced.

Throughout this literature review, there will be a focus on historical overview of complex issues
like financial literacy and education, which is why Indigenous research methods are the
foundation of this literature review. It is because of a history of social and economic exclusion
that Indigenous people are still not represented in Canadian culture, which maintains the status
quo of financial institutions to have minimal inclusion for minorities while perpetuating
structural racism. Using the internalization of colonization model, we can deconstruct ways
Indigenous people view themselves as excluded or “Other” and ultimately whether they view the
differences between their communities and mainstream Canada as the norm.
Generally, throughout this literature review, Indigenous peoples or community are used when
referring to First Nations status, non-status, Inuit, and Métis. When the term Aboriginal is used,
it is referring to the same groups listed above and is only included in this work when using a
direct quotation from another author’s publication.
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Methods
The following methods were used to conduct the literature review. A search was conducted in
Google Scholar and Novanet for articles with different combinations of these key words:
“Indigenous,” “Youth,” “Financial Literacy,” “Atlantic Canada,” “Canada,” and “First Nations.”
With those key words, the researcher found articles related specifically to financial literacy
among Indigenous people. The books included in the review were found using those same
databases using words: “Indigenous,” “research methods,” “class,” “race,” and “critical race
theory.” They were chosen as a means of finding appropriate theories that would frame the
literature review.
Following the initial search, the snowball method was used to extend the search through Google
Scholar and Novanet for the specific articles that were key citations in articles or chapters in the
books. Finally, author profiles on Google Scholar were considered. They provide a view of
additional related work as well as co-authors profiles.
It is important to keep the following in mind, as well: Indigenous research methods are important
in understanding the Indigenous viewpoint. Shawn Wilson’s work Research is Ceremony
outlines an Indigenous research paradigm that asserts relationality as key to engaging in
Indigenous research:
Research paradigms are labels that are used to identify sets of underlying
beliefs or assumptions upon which research is based. [. . .] Ontology is the
theory of the nature of existence, or the nature of reality. [. . .] Epistemology
is the study of the nature of thinking or knowing. It involves the theory of
how we came to have knowledge. [. . .] Methodology refers to the theory of
how knowledge is gained, or in other words the science of finding things out.
[. . .] Axiology is the ethics or morals that guide the search of knowledge and
judge which information is worthy of search for. (Wilson, 2008: 33 – 34)
While there are common issues shared among Indigenous peoples in Canada, Wilson’s work
reminds us that every Indigenous community has their own history and structural barriers they
have experienced, particularly in relation to economic wellbeing and education.
Financial Literacy and Colonial Education
The Canadian government recognizes that Indigenous peoples in Canada are marginalized when
it comes to financial literacy, as are immigrants, youth, and women. Financial literacy refers to
having the knowledge, skills, and confidence to make responsible financial decisions.
Knowledge references an understanding of personal and broader financial matters. Skills refer to
the ability to apply that financial knowledge in everyday life. Confidence means having the selfassurance to make important decisions. Responsible financial decisions refers to the ability of
individuals to use the knowledge, skills, and confidence they have gained to make choices
appropriate to their own circumstances (Task Force on Financial Literacy, 2010). The following
paragraphs will focus on a broad overview of the discourse of financial literacy among
Indigenous people in Canada and why it is problematic by using specific examples of written
9

discourse. Discourse, as it is used in this literature review, refers to the written or spoken
authority on a subject. The key to thinking about discourse is the concept of authority; nonauthoritative perspectives are often overlooked or interpreted as less important when presented
across all settings.
When it comes to financial literacy among Indigenous peoples, the authoritative discussion is
often one-sided and lacks or misinterprets Indigenous perspectives both historically and
culturally. Canadian federal government publications and financial studies funded by banks are
taken as discourse in the discussion of financial literacy in Canada. The explanation for lower
financial literacy levels among Indigenous peoples tends to acknowledge there has been a history
of cultural, social, and economic exclusion imposed on Indigenous populations that was created
and is maintained by systemic racism. However, there is often a lack of explanation of the impact
exclusion has had on Indigenous populations over generations, as well as a lack of
acknowledgement of how these populations continue to be excluded today. When there are
inconsistencies and an absence of explanations in the discourse, there is a propensity to frame the
article or research so that the reader can interpret information and infer blame on the victim for
their situation, especially cross-culturally. This is an example of the type of vague generalizing
explanations for lower levels of financial literacy that have been produced by the Canadian
government:
Aboriginal individuals, entrepreneurs and communities have been affected by
financial literacy challenges in many of the same ways that lower-income
people and remote populations in Canada have. However, there is the
additional weight of specific cultural and structural barriers and the additional
pressure of unprecedented opportunities to participate in the financial life of
the country after generations of exclusion. Cultural barriers such as language,
values that affect financial decisions, the persistence of non-cash-based
economies, lack of trust toward financial institutions, and habituation to
government program management culture all affect financial literacy.
Structural barriers include the huge education, literacy and numeracy deficit,
geographical remoteness, and the lack of access to basic banking services.
(Collin, 2011: 3)
Blaming the victim can occur in different ways, such as questioning why Indigenous peoples
would continue to live in remote areas, why Indigenous peoples are not proficient in the English
language when they have lived in Canada their entire lives, and why more Indigenous peoples
are not attending post-secondary institutions. Blame can also manifest in ways of thinking, such
as blaming the individual for feeling unwelcome in financial institutions, for not being able to
adapt to Canadian culture, or concluding that Indigenous cultures, values, and beliefs are
illogical when they require that individuals put themselves second for the well-being of the
group. When there are no explanations for what exactly is meant by cultural barrier, habitation to
government program management, or persistence of non-cash-based economy, or any other
reason given in the quote from Collin, the explanation is left to interpretation.
Another problem with the current discourse is that the publications tend to be written about
Indigenous people and not for Indigenous people:
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Financial literacy will play a key role in the economic prospects of
Aboriginal individuals, entrepreneurs, and communities as Aboriginal
institutions and governments set the stage to reclaim their place in Canada’s
economy. This paper, commissioned by Canada’s Task Force on Financial
Literacy, is intended as a broad overview of the situation to guide thinking
and discussion. (Collin, 2011: 5)
The problem with discussing financial literacy in this way, is that it places little responsibility on
the federal government and mainstream financial institutions and almost all of the responsibility
on the individual for not only becoming financial literate, but to reclaim and assert their place in
Canada’s economy. This view implies financial literacy education is a solution to addressing
poverty and that Indigenous populations in Canada once had a place in the Canadian economy.
Another example of this view was published by Prosper Canada, co-founded by Toronto
Dominion Bank, which implies Indigenous populations were unable to adapt to changing
economies: “Aboriginal peoples face unique barriers to their financial wellness, however.
Historically, trading, bartering, and communal distributions of wealth were central to the
allocation of food, shelter, clothing, and tools. These systems were disrupted by colonization and
assimilation policies and practices, including Canada’s residential school” (Prosper Canada
Centre for Financial Literacy, 2015). This discourse is one where there is acknowledgement of
wrong-doing by imposing colonization, but there also an implication that Indigenous populations
were unable to adapt to change and the rise of capitalism. The quote states that there was a
disruption to established Indigenous economic systems, but leaves out how colonization
excluded Indigenous peoples from the economy, leaving room for interpretation as to why
Indigenous peoples have not fully participated in the Canadian economy. It also does not
acknowledge that Indigenous peoples have been participating in their own economies.
After Confederation, it became more difficult or unattainable for Indigenous peoples to
participate in the Canadian economy:
Given the limited nature of local markets for the sale of produce in western
Canada in the late 19th and early 20th centuries, Indian farmers were
competing for the same urban markets as non-Indigenous farmers. The latter
saw government assistance to Indians for farming as unfair competition.
Local farmers in western Canada appear to have successfully lobbied federal
and provincial levels of government to engage in practices and implement
legislation to undermine Indian farmers’ ability to compete. This involved the
forced sale of more productive Indian lands, restrictions on the sale of
produce, and restrictions on Indian farmers’ use of technologies to increase
productivity. (Wotherspoon and Satewich, 2000: 50)
Indigenous people did adapt to the changing economy upon European contact through the furtrade; however, the decline had already begun before Confederation in 1867. The claim, then,
that Indigenous populations once had a place in the Canadian economy is debatable.
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Cultural difference is a commonly used explanation for lack of financial literacy among
Indigenous peoples, but is misleading because it generalizes Indigenous cultures with no
evidence to show these practices were part of any Indigenous cultures:
Where the language barrier is lifting, the traditional values associated with
money nonetheless survive for extended periods and continue to guide
financial behaviour. These values are tied to the non-cash, barter, or what
anthropologists have called gift economy in opposition to the market
economy. A gift economy is characterized by informal terms of exchange,
trust, sharing, family care, and relationship-building. It is perhaps epitomized
in the Aboriginal potlatch. (Collin 2011: 18)
This quote from the article leads the reader to generalize that potlatch was at one time or another
a significant practice among all or most Indigenous cultures in Canada. The passage by Collin
also implies that Indigenous individuals will sacrifice personal financial well-being because of
their cultural beliefs. An example from my own culture disproves this assumption that poor
financial management is inherent or fostered by cultural beliefs; rather, it demonstrates that
cultural practices resisted capitalism and debt. Today, when there is a death in a Mi’kmaw
community, it is customary to hold a salite or auction. During the time of the wake volunteers go
door-to-door asking for donations for the salite, which takes place during the meal after the
funeral and burial. The donations that were collected are then auctioned and all proceeds go to
the family of the loved one who has passed to help pay for funeral costs. The salite is not only a
collection of goods and an auction; it is a time to have a meal with the community and give
thanks for the lessons that come with love and loss. A salite is one of the most generous acts I
have ever witnessed and experienced because it shows empathy and compassion for the family
left behind. Not only does the mourning family know that their community is supporting them in
their time of loss, showing compassion for the person who has passed, and making sure every
community member is treated with dignity and has a proper send-off, but they are demonstrating
concern for the family’s financial well-being. Financial literacy discourses tend to assume that
Indigenous peoples and/or low-income individuals/families do not have enough knowledge to
make responsible financial decisions or are not currently practicing what is considered to be
responsible financial decisions, and yet this Mi’kmaw custom demonstrates the opposite.
Embedded in financial literacy discourses are theories around cultural differences as a cause of
why Indigenous peoples manage money, wealth, and planning differently than mainstream
Canadian culture. These theories often appeal to the notion that Indigenous peoples will sacrifice
their own financial well-being for the better of the group, keeping only what they need for right
now and not planning for the future. This is an oversimplified and generalized explanation for
both cultural differences and how a person enacts financial literacy skills. Publications produced
by Canadian banks and government-established financial task force initiatives fail to
acknowledge that systems of racism and exclusion are present and reinforced in the formal
financial institutions in Canada, because they first fail to acknowledge the structure has been
created and maintained by colonization. This acknowledgement is a critical first step to
understanding Indigenous perspectives; recognizing the interconnectedness of history,
oppression, culture, worldview, and financial literacy; and establishing means of achieving
literacy goals with Indigenous peoples.
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Past and recent approaches to financial literacy for Indigenous peoples have focused on creating
tailored learning programs. Such training programs often focus on corrective methods and are
rooted in notions that cultural differences have impacted Indigenous individuals’ abilities to
manage money, budgets, wealth, and planning: “Solutions and best practices fall into two
categories. First culturally adapted and relevant training has been developed and shown to be
effective. [. . .] Second, Aboriginal financial institutions that integrate financial literacy training
in their way of doing business have collectively had the single biggest impact on financial
literacy over the last 30 years” (Collin, 2011: 4). These solutions and best practices presented by
Collin place responsibility on Indigenous individuals and specifically single out Indigenous
financial institutions to deliver financial literacy education. Collin does not acknowledge that
Indigenous financial institutions are limited in numbers – not all Indigenous communities have a
financial institution, nor does Collin consider what problems might exist among the established
financial intuitions in Indigenous communities. Atlantic Canadian provinces in particular are less
likely to have financial institutions in their First Nation communities. Also missing is an
understanding of the potential negative aspect of financial literacy education. Levon Blue and
Laura Pinto explain:
We see individuals living in poverty and/or on low incomes being the target
of FLE [financial literacy education] for better and worse. For better, is
related to the concept of inclusivity, equity and ensuring that everyone has
exposure to the financial skills and knowledge that may help an individual
succeed. For worse, is related to the deficit discourse that places blame on the
individuals for their financial circumstances instead of the social structure
that perpetuate inequalities under a capitalist economic system (Arthur 2016;
Lucey et al. 2015; Pinto and Cresni 2014). (Blue and Pinto, 2017: 57).
Both solutions presented by Collin centre financial literacy education on increasing the financial
literacy levels of the individual and contribute to the deficit discourse explained by Blue and
Pinto. Collin has acknowledged intergenerational exclusion and the current structural barriers
specific to Indigenous populations (similar to remote communities in Canada) that prevent
Indigenous individuals from participating in the economy, while simultaneously suggesting
financial literacy is an individual experience.
Blue and Pinto found that with tailored financial literacy workshops, the material is often
problematic and created with the assumption that people who hold full-time jobs and are
considered middle class are financially literate and responsible, and that poverty can be solved
by gaining financial literacy skills. Levon Blue explains how one train-the-trainer workshop
funded by TD (Toronto Dominion) Bank failed to gain momentum in an Indigenous community
because community members had no interest in conducting their own workshops after the initial
training. Blue explains how the material overly focused on correcting poor financial decision
making:
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It is overtly implied that individuals attending the FLE train-the-trainer
workshop are lacking financial skills and knowledge. The deficit approach to
learning relies on SES [socio-economic status] as a measure to determine
one’s ability to make ‘effective’ financial decisions. It is assumed that
individuals on low incomes are in need of learning how to correct poor
financial decision making, and once skills such as budgeting, planning for the
future, setting goals and savings are acquired, an individual’s financial
circumstances will improve without considering that these skills and
knowledge may already be a regular part of the individual’s practices. An
assumption is made that individuals living on middle to high incomes are
‘effective’ financial decision-makers who use budgets, plan for the future, set
goals and save regularly to maintain their financial well-being. (Blue and
Pinto, 2017: 60 – 61)
Increasing financial literacy in Indigenous communities is more complicated than creating
tailored financial workshops and teaching tools, because education is also rooted in a colonized
system of oppression and assimilation. There is a fragmented system of government services and
formal education today, but in order to understand the circumstances Indigenous peoples in
Canada today, it is important to acknowledge the history of how education has been used to
assimilate Indigenous peoples.
Since education and capacity development is one of the first responses to increasing financial
literacy levels among Indigenous peoples across Canada, it is imperative to acknowledge that
education has largely been an imposed colonial and oppressive system with an agenda to
assimilate Indigenous peoples by means of constructing Indigenous peoples as Other, which
continues in the classroom today. Education has most significantly been oppressive towards
Indigenous peoples through the implementation of residential schools; however, education
systems continue to not recognize cultural differences, Indigenous ways of learning, or the
historical standpoint of Indigenous peoples in Canada today. Residential schools were federally
funded institutions operated by church missionaries. The Canadian Government was responsible
for regulations and inspections. Residential schools were implemented to move forward with an
aggressive national agenda of assimilation; this agenda deemed it necessary to completely
remove Aboriginal children from the “negative” influences of their family, community, and
culture (Bombay, 2014). For Indigenous children, the trauma inflicted on their lives only started
by being forcibly removed from their homes, communities, families, and cultures. While
attending residential schools, many children endured neglect and sexual, physical, spiritual,
mental, and emotional abuse. The negative and lasting effects of abuse inflicted on residential
school survivors has had an intergenerational impact on many Indigenous peoples, who
experienced normalization of violence, post-traumatic stress syndrome, lack of parenting skills,
loss of culture, disconnection from spiritual practices, and lower levels of literacy, among many
other social issues Indigenous peoples continue to work towards overcoming in an effort of
healing and decolonization.
While conducting this literature review, there was also evidence in pure and applied research
studies around the types of structural barriers present in relation to financial institutions, such as
location and limited hours of business. Financial fringe institutions (i.e. cheque-cashing and
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payday loans), on the other hand, tend to be more accessible. These structural barriers relate not
to the need for adequate knowledge to use current banking systems, but to actually access formal
financial institutions (Bowles, 2015) – something that financial literacy training cannot address.
Tailored financial literacy education can be well-received in communities and participants do
want to learn; however, progress will be difficult if the discourse continues hold individuals
responsible for their financial education and does not examine the structures that maintain
systematic discrimination towards vulnerable populations. If the discourse does not include or
explain the Indigenous standpoint, it will perpetuate colonization:
State-imposed conceptions of supposedly Indigenous identity read to
Indigenous peoples, from perspectives rooted in their own cultures and
languages, not as moves towards justice and positive integration (as the
strategy is framed in colonial discourses) but as indicators of an on-going
colonial assault on their existence, and signs of the fact that they remain, as in
earlier colonial eras, occupied peoples who have been dispossessed and
disempowered in their own homelands. (Alfred and Corntassel, 2005: 598)
Increasing financial literacy among people living in Canada needs to shift to make formal
financial institutions accountable for being inclusive for all population Canada especially for
marginalized populations.
The hope for this literature review is that it will imbue decolonization, as well as Indigenization,
for the interpretation of survey results and the development of any tools in response to those
results. The construction of this paper was to outline the past and present education and
economic circumstances that help to explain how Indigenous peoples in Canada have been
socially and economically excluded from accessing levels of financial literacy that are more
readily available to mainstream Canadians. The research project we conducted was only
concerned with the financial literacy of Indigenous secondary students; however, it is an underresearched topic and this is why this literature review focusses on broader social and historical
topics. To give a fair representation of Indigenous peoples, there needs to be recognition of
history, because it has not only shaped their standpoint, but also gives an understanding of the
continued colonization and assimilation Indigenous youth experience today.
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Existing Resources and Solutions
Compiled by Tanaysha Sack

The project team reviewed already published environmental scans of financial literacy resources
and searched for new ones to update existing lists, such as the NWAC report (2014). The
majority of resources that exist are not specifically directed at Indigenous end users. Of those
that are, the “Indigenous” component of the solutions reviewed often seemed limited to cover
artwork and/or naming of characters; however, the scenarios presented and approach to learning
was still from more of a mainstream, “Western” perspective. Further, the relevancy of certain
components is unclear. For example, one directed at Indigenous youth included a section on
cheque-writing, but just how common a practice cheque-writing is in Indigenous communities
today is ambiguous. This is not meant to be a criticism of the financial literacy solutions
developed to date, some of which have been developed by or in partnership with Indigenous
organizations; rather, it is an observation that deeper approaches to Indigenization are required
and that solutions often quickly go out of date due to the pace of technological change.
Regarding financial literacy mobile applications, some were not particularly engaging and were
poorly conceived in terms of structure (no logical flow of information), while others presented
challenges because the applications did not display some components or function as intended
(highlighting an issue with mobile applications in general, which can be buggy on different
devices and must be updated regularly as operating systems are updated). As well, all solutions
were not available across all platforms.
While there was some consideration of the possibility of basing a new financial literacy tool on
one or more of these existing resources and solutions, it was determined that a newly conceived
solution, designed based on the feedback received through community consultation (described in
a subsequent section), was the best approach to meet the needs of Indigenous secondary students
in the Atlantic Provinces.
Included below for the information of readers is a selection of existing resources and solutions.
Some of these are programs through which some aspects of financial literacy may be addressed,
even if that is not the primary goal of the program (for example, Junior Achievement
programming or the Aboriginal Youth Entrepreneurship Program, where youth would be
introduced to concepts, such as budgeting). Others are programs specifically concerned with
improving financial literacy levels, such as Dollars & Sense or Money Matters. Some of the
resources and solutions listed below are specifically designed for Indigenous end users, while
others are not. For ease of use, they have been sorted into several categories (programs in
Atlantic Canada; web-based resources; financial literacy facilitator resources; tools and
calculators; and mobile applications) and alphabetized within those categories. Items marked
with an asterisk throughout this section come from the NWAC report (2014). 3 Other entries were
identified and included by the project team.

3

Websites quickly go out of date or items are moved resulting in broken links; consequently, some of the resources
listed in NWAC (2014) are not available at the links in the document. Where NWAC (2014) listed resources
according to province/territory (resulting in some duplication), the current listing simplifies content by instead
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Programs in Atlantic Canada
Program
Aboriginal Youth
Entrepreneurship
Program (AYEP)

Enhancing Indigenous
Education through CoCreation

Financial Literacy
School Program

Description
The Martin Family Initiative launched
the Aboriginal Youth Entrepreneurship
Program (AYEP) – a program for
Grades 11 and 12 students, designed to
introduce Indigenous students to the
wide range of business opportunities
available within the Canadian economy.
The curriculum teaches students how
entrepreneurs and other businesspeople
recognize opportunities, generate ideas,
and organize resources to plan
successful ventures. Indigenous youth
learn the perspective and skills required
to achieve success in secondary school,
the workplace, post-secondary education
or training programs, and in daily life.
This program is currently available at
these schools in Atlantic Canada:
Sydney Academy (Sydney, NS), Bonar
Law Memorial High School (Rexton,
NB), Allison Bernard Memorial High
School (Eskasoni, NS).
A conference designed to ensure that all
voices are heard in addressing structural
challenges Indigenous youth experience
in the formal education system. To
achieve this, The Rideau Hall
Foundation convened two national
gatherings in May and June 2016, one
focused on youth under 20 years of age,
and representative of the diversity of
Indigenous young people, and a second
for national Indigenous and nonIndigenous leaders and organizations;
those with a focus on education and
youth issues. This program is not based
in Atlantic Canada but youth from all
over Canada are encouraged to apply.
Atlantic Credit Unions’ financial
literacy school program is a seven-unit
course that introduces high school
students to basic financial planning
concepts, and illustrates how these
concepts apply to everyday life. For any
educators and other organizations
material is a free. Student guide and
instructors manual.

URL
https://www.themfi.ca/programs/aboriginalyouth-entrepreneurship-program-ayep

https://3things.ca/enhancing-indigenouseducation-through-co-creation/outcomes/

http://atlanticcreditunions.ca/our-community/
financial-literacy-school-program/

arranging information by category. For readers seeking location-specific resources, the NWAC (2014) is a good
starting point.
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In.Business: A National
Mentorship Program
for Indigenous Youth

Junior Achievement
(JA) Nova Scotia

Social Youth Outreach
Program

In.Business: A National Mentorship
Program for Indigenous Youth is a high
school business mentorship program
facilitated by the Purdy Crawford Chair
in Aboriginal Business studies at Cape
Breton University. In.Business teams
Indigenous high school students in
grades 10, 11, and 12 with Indigenous
business mentors, who are educated,
working professionals with a
background in business. During the
school year, students work on bi-weekly
business challenges facilitated by their
mentors using smartphone technology.
Provides hands-on experiential learning
in the classroom and through extracurricular activities. Programs focus on
three educational pillars: financial
literacy, workplace readiness, and
entrepreneurship. JA recruits volunteers
from the business community to
collaborate on the delivery of programs,
which exposes students to real world
business perspectives and ideas. Junior
Achievement has the following
programs available to book: JA
ourselves - pre-primary, I have skills grade 5, our business world - grade 6,
it's my future - grade 7, economics for
success - grade 9, dollars with sense grade 10, investment strategies program
- high school, company program - high
school, and world of choices - high
school. 4
Native Council of Nova Scotia offers a
youth outreach program. The main role
of the Youth Outreach Program is to
support the holistic needs of our
Aboriginal youth province-wide in
realizing and achieving their goals when
facing multiple challenges. This
program assists youth in finding and
utilizing the resources in partnership
with community service providers to
reduce barriers by offering services such
as: drop in service, crisis management,
encourage healthy lifestyles, programs
and workshops, cultural teachings,
mentoring, as well as referrals and
linkages. NCNS has two office locations
a main office out of Millbrook and suboffice in Cole Harbour.

https://www.cbu.ca/indigenous-affairs/purdycrawford-chair-in-aboriginal-businessstudies/in-business/

http://www.janovascotia.ca/whoweare/

http://ncns.ca/

4

Note: On the “Book a Program” form at this site, none of the Mi’kmaw Kina’matnewey schools were included on
the drop-down menu. There was also no option to manually write the name of the school on the request form.
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Sydney Credit Union
FAT CAT® School
Program

Ulnooweg Indigenous
Communities
Foundation

A savings program designed specifically
for school-aged children and offers the
following benefits: develops regular
savings habits by providing a convenient
place for regular deposits; teaches the
value of money in a consumer society;
encourages students to manage their
own finances; and encourages
cooperative values and principles. The
Fat Cat program is currently underway
at the following schools: Cusack
Elementary School, Sydney River
Elementary School, Coxheath
Elementary School, Brookland
Elementary School, Harbourside
Elementary School, Marion Bridge
Elementary School, Harbourview
Montessori School, and Mountainview
Elementary School.
Ulnooweg Financial Education Centre is
assisting band councils in making
financially sound and responsible
decisions. They offer programs and
events such as hosting an annual women
in business conference. Ulnooweg also
has a registered charity, Ulnooweg
Indigenous Communities Foundation,
which is focused on building capacity
for children and youth across sectors in
education. They have representatives in
Nova Scotia, New Brunswick, and
Newfoundland.

https://www.sydneycreditunion.com/
Home/ProductsAndServices/YourMoney/
YouthStudents/FATCATSchoolProgram/

http://ulnooweg.ca/

Web-based Resources
Resource
Budget
Calculator
Spreadsheet
Calculators

Community
Volunteer
Income Tax
Program
(CVITP)

Description
This free budget calculator spreadsheet
by My Money Coach is an Excel file
you can download to help you work out
your budget.
The Credit Counselling Society
website offers financial calculators for
several goals: debt, loan, car payment.
Credit card: interest, credit card. Loan
payment: debt ratio. Loans: debt
repayment strategies to stop debt stress.
Savings goals.
This is a list of Volunteer Tax
Preparation Clinics offered through a
partnership between Canada Revenue
Agency and community organizations.
You can check the website for your
area to see if there are clinics available.

URL
http://www.mymoneycoach.ca/my_budget/
budget-calculator-spreadsheet.html

*

http://www.nomoredebts.org/learning_credit/
calc.html

*

http://www.cra-arc.gc.ca/tx/ndvdls/
vlntr/clncs/menu-eng.html

*
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Credit Card
Payment
Calculator Tool

Dollars & Sense

E-learning
videos

Financial
Literacy
Programs

Financial
workshop tool
kit

Games,
information,
work books
Money and
Youth

Money Matters
program for
adult learners,
newcomers and
new Canadians,
and Indigenous
communities

Online
information and
workbooks

They generally run between February
and April.
The Financial Consumer Agency of
Canada provides a credit card payment
calculator tool to help you determine
the best payments for your income and
needs.
AFOA Canada has developed a suite of
literacy workshops for a variety of ages
(grades 3 to 12) that focus on
workbook activities.
The Financial Consumer Agency of
Canada is providing eight e-Learning
videos on financial literacy. The videos
cover budgeting, credit, debt, saving
and investing, financial planning, and
protecting yourself from fraud.
The Financial Consumer Agency of
Canada offers information for parents
to teach their children about money,
topics include: Begin teaching children
about money, money concepts for each
age, giving children an allowance,
teaching children about smart
spending, teaching teens about credit,
and your teen’s first cell phone.
The Financial Consumer Agency of
Canada has a financial workshop tool
kit that provides presenters and
participants all material needed for
basic financial literacy learning,
accompanied by e-learning videos.
TD Canada’s website hosts teaching
tools for every age group on the
website.
A guide to financial literacy has
different guides for both teachers and
parents. The website is also for youth
to use and explore on their own. This
website is by the Canadian Foundation
for Economic Education and is
sponsored by Investors Group.
This program by ABC Money Matters
Life Literacy Canada contains the same
activities as the core Money
Matters workbooks, but includes
different design and story elements. It
also provides additional training for
volunteers. Not specifically designed
for youth. Funded by TD Bank, this
program also claims to be designed
with Indigenous participants in mind.
The Canadian Mortgage and Housing
Corporation (CMHC) website hosts

http://itools-ioutils.fcac-acfc.gc.ca/CCPCCPCC/CCPC-CPCC-eng.aspx

*

http://afoa.ca/afoaen/Education/Youth/
Dollars_and_Sense/en/Training_Events/
Youth/Dollars_and_Sense.aspx
http://www.fcac-acfc.gc.ca/Eng/resources/
educationalPrograms/financialBasics/Pages/
elearning-apprligne.aspx

*

https://www.canada.ca/en/financial-consumeragency/services/financial-literacy-programs.html

https://www.canada.ca/en/financial-consumeragency/services/financial-basics.html

https://readyforyou.td.com/en/teach-my-child

http://moneyandyouth.cfee.org/en/

https://abcmoneymatters.ca/indigenouscommunities/

https://www.cmhc-schl.gc.ca/en/co/buho/
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Online, free debt
assessment and
informational
blog
Spending
Smarter Tools

Various
resources for
financial
management
Webinars and
workshops

information and workbooks for first
time home buyers.
Credit Canada Debt Solutions is a nonprofit charity that provides services to
help people leave debt behind. They
offer a free, complete debt assessment
to those who apply.
Industry Canada provides a series of
tools and calculators on how to avoid
common spending pitfalls and make
the most of your money.
The Financial and Consumer Services
Commission website contains many
resources for individuals to use for
financial literacy goals, such as,
budgeting, investing, saving, and more.
My Money Coach is a free public
service provided by the Credit
Counselling Society. They offer a
series of free, online workshops or
webinars on several financial literacy
topics: Couples & Money Matters
Raising Financially Fit Kids Budgeting
101: 6 Easy Steps to Manage Your
Money Irregular Income Super Simple
Savings Budget Breakers 75 Ways to
Save on Household Expenses Debt
Solutions Let`s Talk Credit Food and
Finance Organizing Your Finances in 1
Month.

https://creditcanada.com/free-debt-assessment

*

http://www.ic.gc.ca/eic/site/ocabc.nsf/eng/h_ca02222.html

*

http://fcnb.ca/resources.html

*

http://www.mymoneycoach.ca/credit-counsellingsociety-workshops.html

*

Financial Literacy Facilitator Resources
Resource
Financial
Literacy
Workshop

Financial
education
workshops

Description
CEED: Canadian Centre for Financial
Literacy program in Nova Scotia offers
financial literacy training for free to
non-profits to then teach their clients
about banking, budgeting, savings,
credit reporting, income, and taxes.
Credit counselling services of Atlantic
Canada offers to host financial
education workshop for educators
topics include: managing your money,
learning to budget, looking at your
expenses, how to save, putting a roof
over your head, and planning for the
future. They have three offices in both
New Brunswick and Nova Scotia, two
offices in Prince Edward Island and
one office in Newfoundland.

URL
http://ceed.ca/engage-youth/financial-literacytraining/

*

https://www.solveyourdebts.com/english/
information_for_educators/
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Data base

E-learning
videos

Know Your
Consumer
Rights!
Personal
Expenses
Worksheet

Reference Sheet:
50 ways to save
50 cents a day

Teaching
Financial
Literacy

Understand
Your Credit
Rating

Financial Consumer Agency of
Canada’s Canadian Financial Literacy
Database (847 records).
The Financial Consumer Agency of
Canada is providing eight e-Learning
videos on financial literacy. The videos
cover budgeting, credit, debt, saving
and investing, financial planning, and
protecting yourself from fraud.
A brief guide explaining consumer
rights in Newfoundland and Labrador
in the case of Collection Agency
involvement.
Credit Counselling Services of
Newfoundland and Labrador provide a
brief worksheet with a listing activity
for personal and household expenses to
identify and track your spending.
Credit Counselling Services of
Newfoundland and Labrador provide a
handy reference sheet full of useful
ways of saving money and living more
frugally.

https://itools-ioutils.fcac-acfc.gc.ca/ RDCVBRVC/sear-rech-eng.aspx

*

http://www.fcac-acfc.gc.ca/Eng/resources/
educationalPrograms/financialBasics/Pages/
elearning-apprligne.aspx

*

http://communitysector.nl.ca/sites/
default/files/dwd/CollectionAgencies.2013.LP.pdf

*

http://www.ccsnl.ca/images/pdf/PersonalExpenses-Worksheet.pdf

*

http://communitysector.nl.ca/sites/
default/files/dwd/DWD%20Handout%20%2050%20Cents.pdf

*

Prosper Canada provides a series of
resources intended to be used by a
facilitator to teach financial literacy.
Resources are free and accessible at the
provided link.
Credit Counselling Services of
Newfoundland and Labrador provide a
brief guide to understanding different
credit ratings.

http://prospercanada.org/Resources/ FinancialLiteracy-Facilitator-Resources.aspx

*

http://communitysector.nl.ca/sites/
default/files/dwd/DWD%20Handout%20%20Credit%20Report.pdf

*

Tools and Calculators
Tool/Calculator

Description

URL

Account Selector
Tool

This is an interactive tool to compare
features for different accounts,
including monthly fees, interest
rates, transaction fees and services. It
is provided by the Financial
Consumer Agency of Canada.

http://itools-ioutils.fcac-acfc.gc.ca/STCVOSVC/acst-osco-eng.aspx?f1=1&f2=1&f4=S7

*

Budget Basics
Guidebook

This guidebook from Practical
Money Skills Canada walks the user
through establishing their budget.

http://practicalmoneyskills.ca/downloads/
pdfs/PMS_Guides_CA_ENG_8.pdf

*

Checklist: What to
Do if You Lose
Your Job

The Financial Consumer Agency of
Canada website provides a checklist
of what you can do if you lose your
job to protect your finances. Topics
range from EI, job search, insurance,

http://www.fcac-acfc.gc.ca/
Eng/forConsumers/lifeEvents/
losingJob/Pages/checklis-aidememo.aspx

*

22

credit counselling, severance
package, and more.
Consumer
Materials

Practical Money Skills Canada
webpage with free downloadable
resources such as games, calculators,
guidebooks, and brochures to
improve financial literacy.

http://practicalmoneyskills.ca/resources/
freematerials/consumer/

*

Free Tax Prep

Association of Community
Organizations for Reform Now
(ACORN) offices offer financial
literacy support and free income tax
preparation support. They have
offices in Nova Scotia, Gatineau,
Ottawa, Hamilton, Toronto, and
Vancouver (must contact local
offices directly).
The Financial Consumer Agency of
Canada webpage discussing need-toknow quick information on credit
and loans, such as, good debt vs. bad
debt, loans, impact of credit reports,
and scores
Financial Consumer Agency of
Canada’s webpage on managing
your budget while unemployed. The
page provides useful information on
managing your budget as well as a
budget calculator.

https://www.acorncanada.org/programs-andservices/financial-literacy-and-free-tax-prep

*

http://www.fcac-acfc.gc.ca/Eng/
forConsumers/topics/creditLoans/Pages/homeaccueil.aspx

*

http://www.fcac-acfc.gc.ca/Eng/
forConsumers/lifeEvents/losingJob/
Pages/manYourB-gerSonBu.aspx

*

Information on
Personal Banking

The Financial Consumer Agency of
Canada webpage outlining types of
accounts, how to open one and what
you need to know about debit cards.

http://www.fcac-acfc.gc.ca/Eng/
forConsumers/topics/banking/Pages/PersonalComptesp.aspx

*

Investment
Calculator

Bank of Canada webpage providing
an investment calculator showing the
effect of inflation on investment.

http://www.bankofcanada.ca/rates/
related/investment-calculator/?page_moved=1

*

Online Budget
Worksheet

The National Foundation for Credit
Counselling is providing an online
automatic budget calculator.

https://www.nfcc.org/consumer-tools/budgetworksheet/

*

Planning
Handbook

Downloadable handbook from New
Financial Reality designed to fit the
financial literacy needs of people
who have experienced a disability or
serious illness, or those who are
providing care to someone who has
had those experiences.

http://newfinancialreality.com/downloads/

*

Practical Money
Skills Guidebook

This guidebook from Practical
Money Skills Canada provides
information on a variety of financial

http://practicalmoneyskills.ca/downloads/
pdfs/PMS_english_booklet_011714.pdf

*

Information on
Credit and Loans

Information on
How to Budget
While
Unemployed
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Series of financial
calculators

literacy topics, such as, budgeting,
saving, opening a bank account,
credit, credit cards, and debt.
The National Foundation for Credit
Counselling website provides many
calculators on financial needs, such
as: automobile loan payment,
budgeting for a baby Cost of credit
paying down debt and several more.

https://www.nfcc.org/consumertools/calculators/

*

Tools and
Calculators

The Financial Consumer Agency of
Canada webpage for tools and
calculators, including a financial
literacy self-assessment quiz, credit
card tools, budget tools, mortgage
and financial goal calculators, and
more.

http://www.fcac-acfc.gc.ca/Eng/
resources/toolsCalculators/Pages/homeaccueil.aspx

*

Tools and
Calculators

Get Smarter About Money’s website
provides many tools and calculators
for retirement planning, credit cards
and debt, paying for education, home
owning, investing, as well as budget
and savings.

http://www.getsmarteraboutmoney.ca/
en/tools_and_calculators/calculators/Pages/
AllCalculators.aspx#.VNTwhmTF_pA

*

Webpage for
group training

The Financial Consumer Agency of
Canada webpage on training for
group leaders on how to educate
others on financial literacy. Also
included are a series of PDF guides
and PPT presentations.
The Financial Consumer Agency of
Canada webpage on training for
group leaders on how to educate
others on financial literacy. Also
included are a series of PDF guides
and PPT presentations.

http://www.fcac-acfc.gc.ca/
Eng/resources/educationalPrograms/ftof/Pages/trainers-toolkit-materials.aspx

*

http://www.fcac-acfc.gc.ca/Eng/
resources/educationalPrograms/ftof/Pages/trainers-toolkit.aspx

*

Your Financial
Toolkit

Mobile Applications
Application

Summary of User Experience

FLY “financial literacy
for youth”

Users must sign up via Facebook, Twitter, Google, or email to use app. Once in the
app, each module asked to share to Facebook. The teaching aspect of this app was
done through videos, but there was only audio and maybe one or two pictures shown
during any given video. There was a place to make financial goals, but there was no
structure showing the user how to or why it is important to set financial goals.
Teaching was delivered by videos. Each video had animated cartoons characters that
used examples from current popular culture and entrepreneurs who were previously
featured on entrepreneur shows. There were quizzes at the end of each video, but
problems were encountered and it was not possible to read the text on the screen.
Facilitates conversations about money among family members through games
directed at understanding different financial concepts. Content focused on goal

World of Money

Chemical Banker Jr.
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Altra Jr.

Conexus Jr.

setting and tracking money, and virtual allowance. It used in-app quizzes. Game is a
fun game that integrated learning. Aged 4+
Facilitates conversations about money among family through games directed at
understanding different financial concepts. Goal setting and tracking money, virtual
allowance, lessons with in app quizzes. Game is a fun game that integrated learning.
Aged 4+
Facilitates conversations about money among family through games directed at
understanding different financial concepts. Goals setting and tracking money, virtual
allowance, lessons with in app quizzes. Game is a run game that integrated learning.
Aged 4+
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Survey
Methodology
Given the need for baseline data pertaining to Indigenous financial literacy in the Atlantic region,
the research team administered a survey as part of this project, the results of which were made
available to McDavid Brodie Consulting for the purpose of designing a financial literacy
solution.
Initially, the target audience for this project was broadly defined as youth, which depending on
the definition employed can refer to someone as young as 14 and as old as 35. To limit the scope
of the project, given the timeline, we decided to focus on secondary students aged 14-18. The
Purdy Crawford Chair in Aboriginal Business Studies runs an Indigenous mentorship program
for high school students, called In.Business, so we knew that we could access youth in this age
range for the purposes of the study.
To enable future comparison between regional data and national data, the team redeployed an
existing survey with minor modifications. In 2015, AFOA Canada had conducted a national
survey of Indigenous financial literacy across all age groups (Bobiwash et al. 2015). Questions
from both the child survey and the youth survey were selected for inclusion, as they would allow
us to determine whether research participants (aged 14-18) understood basic terminology, as well
as their own experiences with budgeting, goal-setting, et cetera. The questions chosen would also
enable us to gain insight into attitudes towards these financial literacy topics.
Once the data collection tool (survey) was edited, a research ethics application was submitted
and approval received from the Research Ethics Board of Cape Breton University. Mi’kmaw
Ethics Watch (MEW) was also contacted and it was determined that approval was not required
because the project, which was focussed on financial literacy, “does not delve into the ethical
concerns that MEW watches out for” (Stephen Augustine, personal communication, September
28, 2017). Specifically, MEW is concerned with research into Mi’kmaw traditional knowledge,
culture, arts, and spirituality.
The 59-question survey, which was prepared first as a document, was entered into Survey
Monkey for deployment. The survey was piloted in November by deploying it at the opening
conferences of In.Business: A National Mentorship Program for Indigenous Youth across
Canada. With no issues identified, the research assistant contacted a number of groups and
organizations in Atlantic Canada where the target audience could be reached, including schools
with Indigenous students, band organizations, youth groups, friendship centres, and individuals
known to work with Indigenous youth. Though contact was made repeatedly with a number of
youth organizations throughout the Atlantic Provinces, uptake from organizations was lower than
hoped, perhaps because of timing (the weeks before Christmas). 5 Although 43 additional
organizations throughout Atlantic Canada were contacted to deploy the survey (18 youth
5

The timing for deployment of this survey was not ideal, given that it was December and many organizations break
early for Christmas. In response to the request of several organizations, we kept the survey open throughout January;
however, this did not result in any additional responses.
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groups/centres and 25 schools/organizations), only 7 responded and agreed to deploy the survey.
Despite this lack of engagement, responses from youth were received from all four provinces.
Surveys were deployed in either electronic or paper format 6 by either the research assistant or the
leader of a group/organization who had agreed to deploy the survey on our behalf. Responses
were received from a variety of group settings, including: friendship centres, youth groups (like
l.o.v.e.), youth forums, extracurricular high school programs (In.Business Atlantic), and high
school classrooms. This approach was taken in an effort to maximize the number of Indigenous
respondents in the age group intended (which would be difficult to verify via an open online
survey promoted, for example, on Facebook). While inducements to respond to the survey were
not employed (i.e. respondents were not paid, nor did they have the opportunity to win
something by completing the survey), refreshments were provided in group settings.
Including the initial pilot, a total of 248 participants from across Canada completed the survey.
The data collected from across Atlantic Canada is presented in Appendix A and was used by
McDavid Brodie Consulting to ascertain the needs of Indigenous end users in the Atlantic
region. The responses were distributed as follows:
Newfoundland & Labrador
New Brunswick
Nova Scotia
Prince Edward Island
TOTAL:

22
76
94
8
200

Summary of Results
The following summary of results paints a picture of the potential end-user for the webapplication being developed as part of this project. The summary is not meant to relate or
analyze all of the data collected, nor engage in comparative analysis with other data sets (though
these would be valuable future research initiatives). The summary does help to identify the areas
where additional financial literacy initiatives can focus, as well the confidence levels of the
target end-users in the Atlantic Provinces.
The vast majority of respondents to our survey (80%) were Status Indians, compared to NonStatus Indians (8%), Inuit (4%), and Métis (2%). 7 Of the respondents, 82.5% lived in a First
Nation community on a reserve, 11.5% lived outside an Aboriginal community in a rural setting,
5% lived outside an Aboriginal community in an urban setting, 0.5% lived in an Inuit
community, and 0.5% lived outside an Aboriginal community in a remote setting. Most
respondents (60.9%) lived in a community with a population under 5000.

6

Paper copies were entered into Survey Monkey at a later date.
Three percent of respondents identified as non-Aboriginal, despite having completed the survey while participating
in Indigenous groups and/or programming. It should be noted that the researchers were aware of the presence of
non-Indigenous members in some youth groups and chose not to segregate them while deploying the survey.
Interestingly, 8% of respondents to the AFOA (2015) survey identified as non-Aboriginal.
7
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Less than a third of respondents (27.3%) responded that they were currently employed; with
17.7% of respondents indicating they had part-time employment. Sixty-four percent (64.3%) of
respondents had a bank account, while 31.1% indicated they had one or more credit cards. A
small number of respondents (7.2%) had a line of credit and 6.2% had a personal loan from a
bank or other lender.
Of those responding to the survey, 70% indicated that they have a financial goal, while 57.1% of
respondents had set funds aside for a rainy day or unexpected event. Respondents were saving
money for a variety of reasons, including future purchases (43.5%), their own education (17.5%),
vacations (17%), investments (9%), and even home ownership (8.5%).
Confidence levels around knowledge of setting priorities for spending, the difference between
wants and needs, and how to make and save money were generally high. However, there was
room for improvement around knowledge of how to set a financial goal, with 51.9% of
respondents indicating that they knew a little or nothing at all about the topic. Similarly, while
the majority of respondents indicated confidence around knowledge of creating a budget,
different forms of currency/payment, and wise purchasing, there was a need for improved
knowledge around sharing/limiting personal financial information and recovering from a
financial set-back (with 53.2% and 62.5% indicating they knew a little or nothing at all about
these topics respectively). While there was confidence around knowledge of banking processes
(like using a debit card), the danger of sharing bank passwords, and credit and debt, respondents
indicated they knew a little or nothing at all about banks and financial institutions more generally
(53%), selecting the best interest rate for financial products (62.3%), and investing (57.7).
Finally, most respondents knew a little or nothing about income assistance (67%), educational
assistance (52.2%), and employment and training assistance (52.1%). These represent
opportunities for improvement in terms of financial literacy. Only 45.2% of respondents
indicated that they feel confident about managing their financial affairs, which is also an area for
improvement. An overwhelming majority of respondents (62.3%) indicated that they would like
to learn more about money.
Most respondents (40.4%) learned financial skills, like how to create a budget, from their parents
or guardians, with schools (17.5%) as the next most common. For those that had a bank account,
the majority (55.2%) were assisted by their parents when opening it. When asked how often
parents spoke with respondents about money matters, 11.7% indicated all the time, 8.1%
indicated at least once a month, 33.5% indicated every so often, 33% indicated rarely, and 13.7%
indicated never. When looking for financial advice, most responded that they go to family,
relatives, or friends (30.3%) or their bank (26.7%). So, while the family unit and the school key
educators in terms of financial literacy, there is room for improvement. Finally, when asked how
they would prefer to learn, 61.8% noted that the best way to learn about financial issues was oneon-on with a parent or guardian, followed by in a group setting with a teacher or instructor
(39.3%). Thus, face-to-face learning is still the preferred method over technology-based,
individual user solutions.

Developing a Technology-Based Tool
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McDavid Brodie Consulting was contracted to develop a technology-based tool that responded to
Indigenous communities’ needs for culturally-appropriate financial literacy. Due to limitations of
time and budget, the consulting team chose to focus primarily on Mi’kmaw communities. 8 They
held consultations with 40 Mi’kmaw Elders and educators in Nova Scotia. Some individuals
were also parents and grandparents, and they spoke from that viewpoint as well. Employing
samples of conceptual design elements from the survey tool (see Appendix B), feedback was
solicited on design, structure, progression, content, and delivery platforms. McDavid Brodie
Consulting then reviewed literature about the use of educational supports (websites and mobile
applications), as well as comparatives of existing tools (although designed without a Two-Eyed
Seeing approach).

Methodology
The Purdy Crawford Chair issued an open Request for Proposals from educational/instructional
designers. McDavid Brodie Consulting was chosen as the successful applicant because the
application demonstrated appropriate subject matter expertise in educational tools and
gamification. Additionally, creating content that would integrate a Two-Eyed Seeing approach,
the clarity with which the proposal articulated a plan to engage in an appropriate community
consultation process was an important selection factor. The methodology included a literature
review of educational supports (websites and apps), a review of comparative digital tools that are
available to download for free, and consultations with Mi’kmaq Elders and educators. The initial
literature review of educational supports was conducted and tested comparable digital tools. This
informed the samples of conceptual design elements which were presented to and discussed with
community stakeholders.
Elders and educators were contacted directly to arrange consultation sessions. The consultant
traveled to homes across Nova Scotia to visit and interview participants in their homes with
small groups of people. Consultation sessions, 17 in total, were held in Eskasoni, Membertou,
Truro, Sydney, Whycocomagh, and Yarmouth.

Consultations
The four conceptual design elements were presented to interviewees with an oral explanation
that the intention of the project was to improve financial literacy. The initial introduction of
financial literacy tended to illicit responses that were skeptical and cautious. Further inquiry
revealed that many people consulted were uncomfortable with the term “financial literacy” and
related jargon. The term was unfamiliar and, therefore, irrelevant. Interviewees were more
engaged in the dialogue once the discussion was related back to the design images and the
concepts they represented i.e. a squirrel collecting for winter was related back to budgeting and
saving. Participants discussed their preference for the imagery, which is closer to sacred
teachings and story telling. Rather than referring to “financial literacy,” consider saying: money
management, thoughtful spending, earning and goal-setting, money life-skills, borrowing on
your worth etc.
8

Nevertheless, care has been taken to ensure that the developed tool broadly relevant and not Mi’kmaq-specific.
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The original proposal for the technology-based tool included a large amount of narrative.
Consultations showed that the audience was interested in additional narrative to honour Elders’
experiences and knowledge, allow for “sticky content” for youth (content that holds the attention
of users and gets them to spend longer periods of time with it), and to include culturally relevant
material which might help encourage youth to learn more about the tool, especially if they have
challenges with the concepts. Narrative content is more easily accessed through webpages.
Interviewees expressed excitement in using the tool in populations beyond youth (such as
women fleeing domestic violence and Elders). Although this is not expressly the use of the tool,
it can be designed so that it is accessible. Consider the usefulness of the app as a tool to build
intergenerational relationships and encourage discussion between demographics.
In terms of design, interviewees liked a linear progression and a clear vision of all the pieces of
the program. They liked the idea of more links being available outside of the new content, and
the potential for expansion.
Regarding the platform for content delivery, teachers preferred webpages to allow for projecting
content in their classes and working through aspects as a team. Elders preferred webpages
because: they want to use the materials as well, and they want to review them with
children/grandchildren and others. Computers are also accessible at schools or access centres,
where phones and tablets are not necessarily available, especially for those who are already have
financial barriers that prevent them from purchasing personal technology devices.

Review of Literature & Comparators
The review of literature identified a few key takeaways around technology use and design that
are worth considering. First, phones are personal items, so youth would be unlikely to pass them
to a teacher or Elder if they got stuck on a concept. Second, the digital divide still exists and
many youth in Indigenous communities in Canada do not own phones. Third, Elders may be
more able to navigate a website with youth, or even access it at another time. The literature also
reveals the importance of building confidence (esp. with math concepts) and the pass/fail aspect
of many applications poses challenges for the delivery of this material.
Regarding comparators, if this project is designed to create equity, the comparable digital tools
are all web based. Many of the online digital tools encourage users to find details elsewhere on
the web and input them (for example, tuition, credit card rates, etc.). Cell phone interfaces do not
allow the user to switch easily between an application and a browser, the way a computer’s
browser tabs do.

Recommendations from Consultation & Review Process
Although initially it was anticipated that the digital tool that most people would want would be a
mobile application, consultations provided an insightful alternative opinion. There was
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overwhelming support for a web-based tool. At the same time, Elders and educators saw the
value of role playing games (RPGs) to allow youth to learn financial terms and “scripts” they
could use for negotiating loans or other financial decisions they might encounter in their lives
(for example, getting a credit card, buying a car, or saving money). The educational tool was
seen to be multi-generational, despite the fact that our project had initially focussed on secondary
students (14-18).

Design
Content for the four units in the tool was drafted and provided by the McDavid Brodie
Consulting team. Each unit has a theme (i.e. squirrel) with a financial teaching (i.e. savings) and
includes a case study, educational material, a quiz, and a game. For any incorrect answers on the
quiz, feedback is given to the user. The games act as the reward for having successfully
completed the quizzes; the goal of the games is not to be educational.
The consulting team worked closely with the design team (JEDI) to create a digital tool that
reflects some of the feedback received during the consultation processes and literature reviews.
The consulting team provided content to the development team to be formatted and fit into the
model game. The design format (JEDI’s development process, which is required to meet the
deadline) doesn’t lend itself to ideal conceptual formats.
Terms and conditions and a privacy policy were developed for the website; so, users are made
aware of the information needed for the website and our intentions to possibly contact them via
email at a later date. The terms and conditions also protect the website from abuse and misuse
and reserves the right to block or cancel usage at any time.

Design Limitations
Priority for consultations was given to communities in Nova Scotia who could be contacted and
visited within the short time line provided by the project funding. Future consultations with
broader audiences across the Atlantic region would enrich the feedback.
The design elements recommended by the consultations would ideally be identifiable to the
Atlantic region. The animal representations are useful metaphorical elements that encourage
deeper discussion and story telling. Availability of these ideal elements are limited by stock
photo accessibility, budget, availability of in-house design specialties, and timelines. Future
projects and development should include a budget line that allows for the creation of new design
elements, and perhaps development of a database of culturally appropriate/diverse stock photos
and iconography.
Text-laden webpages were seen as less Indigenous and less accessible for sub-segments of the
target Aboriginal demographic. The high dependency on the text in the current design would
limit the value to the youth audience who are more comfortable with online, web-based
applications and technology.
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Additional opportunities that would respond to recommendations from consultation include:
• Supportive role playing games that encourage group discussion
• Immersion translation for various Indigenous language groups in the region
• Stories and videos from Elders from throughout the region

Naming
The web application was named Seven Generations Financial Literacy. The advantages of such a
name are:
• the solution would not be perceived as nation-specific (only Mi’kmaw);
• encompasses the multi-generational approach to learning identified in discussions with
educators and Elders; and
• captures the project’s perspective toward Indigenous youths’ successful economic
futures.

End Product
The web-app, Seven Generations Financial Literacy, developed as a result of this project, will be
publicly available free of charge at www.sevengenerationsfinancial.com.
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Next Steps and Future Research Opportunities
With Seven Generations Financial Literacy web application developed, the Purdy Crawford
Chair team is collaborating with JEDI and others to arrange for beta testing with the target end
user (Indigenous secondary students aged 14-18). Following beta testing, the website will be
launched for public use in May 2018. The project team also recommends consideration of the
following opportunities, should additional resources and support become available in the future:
1. collect and analyze data gathered from the web application to improve and further
develop functionality.
2. enable and encourage uptake of the financial literacy tool by sharing the web application
with its stakeholders through a variety of modes, including social media.
3. a second phase of development, during which the target audience can be broadened to
include adults and Elders, additional modules can be developed, and increasingly
engaging content for learners (i.e. video) can be incorporated.
4. development of supporting resource materials and guides such as a teachers’ tool kit, so
that the web application can be used in classrooms throughout the Atlantic provinces.
Building upon the research conducted to inform the development of the web application Seven
Generations Financial Literacy, there are several future research opportunities. These include indepth comparison of survey data from the Atlantic region with the national data collected during
the pilot, as well as the national data collected by AFOA in 2015. As well, there would be benefit
in surveying across all age groups in the Atlantic provinces for financial literacy levels and
needs, given the low response rate from this region to the AFOA survey. Finally, it would be
beneficial to engage in research with the end users to determine if and how the newly developed
tool is meeting current needs for financial literacy education and what learning outcomes are
being met.
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Appendix A
Survey Results
While the survey was originally tested with secondary students in In.Business: A National
Mentorship Program for Indigenous Youth in other regions of Canada, the following survey
results are specific to the Atlantic Provinces. Raw data, as collected via Survey Monkey, is
presented to allow readers access to the data without imposed layers of analysis.
Note: To enable future comparison between regional data and national data, the team redeployed
an existing survey with minor modifications. In 2015, AFOA Canada had conducted a national
survey of Indigenous financial literacy across all age groups (Bobiwash et al. 2015). Questions
from both the child survey and the youth survey were selected for inclusion, as they would allow
us to determine whether research participants (aged 14-18) understood basic terminology, as well
as their own experiences with budgeting, goal-setting, et cetera. Readers are invited to review the
results of the AFOA survey and engage in their own comparison.
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Financial Literacy of Indigenous Youth

SurveyMonkey

Q1 Aboriginal Descent: I am
Answered: 200

Skipped: 0

Status Indian
(First Nation)

Non-Status
Indian (Firs...

Inuit

Métis

Of Aboriginal
heritage

Non-Aboriginal
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ANSWER CHOICES

RESPONSES

Status Indian (First Nation)

80.50%

Non-Status Indian (First Nation)

8.00%

16

Inuit

4.00%

8

Métis

2.00%

4

Of Aboriginal heritage

2.50%

5

Non-Aboriginal

3.00%

6

TOTAL

161

200
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SurveyMonkey

Q2 Gender: I am
Answered: 198

Skipped: 2
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51.52%
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TOTAL

11
198
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SurveyMonkey

Q3 Residence: I presently live:
Answered: 200

Skipped: 0

In a First
Nation...
In an Inuit
community
In a Métis
community
Outside an
Aboriginal...
Outside an
Aboriginal...
Outside an
Aboriginal...
Outside an
Aboriginal...
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

In a First Nation community on-reserve

82.50%

In an Inuit community

0.50%

1

In a Métis community

0.00%

0

Outside an Aboriginal community in an urban setting (city)

5.00%

10

Outside an Aboriginal community in a rural setting

11.50%

23

Outside an Aboriginal community in a remote setting (year round road access)

0.50%

1

Outside an Aboriginal community in an isolated setting (fly in – no access by road)

0.00%

0

TOTAL

165

200

3 / 66

Financial Literacy of Indigenous Youth

SurveyMonkey

Q4 What is the population of the community in which you live?
Answered: 199

Skipped: 1
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1.01%
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20,000 or more

2.01%

4
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1

Don’t know

17.09%
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199
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SurveyMonkey

Q5 In which province or territory do you reside?
Answered: 200

Skipped: 0
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Newfoundland and Labrador

11.00%

22

Prince Edward Island

4.00%

8

Nova Scotia

47.00%

94

New Brunswick

38.00%

76

Yukon

0.00%

0

Northwest Territories

0.00%

0

Nunavut

0.00%

0

TOTAL

200
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Q6 Do you attend school?
Answered: 199

Skipped: 1

Yes

No

0%

10%

20%

30%

40%

50%

60%

70%

ANSWER CHOICES

RESPONSES

Yes

97.49%

No

2.51%

TOTAL

80%

90% 100%

194
5
199
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Q7 What was the last grade level that you successfully completed in
school?
Answered: 199

Skipped: 1

Grades 1-3

Grades 4-6

Grades 7-8

Grades 9-12
Technical,
trade...
College
diploma/degree
University
degree
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Grades 1-3

0.00%

0

Grades 4-6

2.51%

5

Grades 7-8

24.12%

48

Grades 9-12

71.36%

142

Technical, trade qualification of certification program

0.50%

1

College diploma/degree

1.01%

2

University degree

0.50%

1

TOTAL

199
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Q8 Are you currently employed?
Answered: 194

Skipped: 6

Yes

No

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Yes

27.32%

53

No

72.68%

141

TOTAL

194
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Q9 If yes, what type of employment do you have?
Answered: 192

Skipped: 8

Full time
position
Part time
position

Seasonal worker

Temporary
position...
On contract
(start and e...

Self-employment
N/A - I'm not
currently...
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Full time position

1.04%

2

Part time position

17.71%

34

Seasonal worker

4.69%

9

Temporary position (specific timeframe)

4.69%

9

On contract (start and end dates)

1.04%

2

Self-employment

0.00%

0

N/A - I'm not currently employed

70.83%

TOTAL

136
192
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Q10 Savings means:
Answered: 197

Skipped: 3

Wanting to
have somethi...

Having what
you want now

Choosing not
to have what...

Unsure

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Wanting to have something later

71.07%

Having what you want now

2.54%

5

Choosing not to have what you want

9.14%

18

Unsure

17.26%

34

TOTAL

140

197
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Q11 It is important to save money because:
Answered: 199

Skipped: 1

I might have
an emergency

I might need
to buy...

It helps with
being safe

Saving is not
important

Unsure

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

I might have an emergency

54.77%

109

I might need to buy something big later

45.73%

91

It helps with being safe

47.24%

94

Saving is not important

3.02%

6

Unsure

6.53%

13

Total Respondents: 199
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Q12 When is it okay to buy the things we want?
Answered: 197

Skipped: 3

After we pay
for things w...

When we borrow
money

When we want a
new toy or game

Unsure

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

After we pay for things we need

89.85%

When we borrow money

5.08%

10

When we want a new toy or game

3.55%

7

Unsure

1.52%

3

TOTAL

177

197
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Q13 Which of the following will allow you to spend your money wisely?
Answered: 199

Skipped: 1

Buy only what
you need, ne...

Pay attention
to spending ...

Buy what makes
you happy an...

Pay attention
to what othe...

Unsure

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Buy only what you need, never what you want

26.63%

53

Pay attention to spending and saving choices

56.78%

113

Buy what makes you happy and excited

8.54%

17

Pay attention to what other people are buying

0.50%

1

Unsure

7.54%

15

TOTAL

199
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Q14 Do you have any financial goals? A financial goal might be to save
for a future purchase (e.g. game console), to save for school, to pay off a
credit card, or to set aside money for travel.
Answered: 199

Skipped: 1

Yes

No

Don't know

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Yes

69.85%

139

No

11.56%

23

Don't know

18.59%

37

TOTAL

199
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Q15 Have you set aside money for a rainy day or to handle unexpected
events?
Answered: 198

Skipped: 2

Yes

No

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Yes

57.07%

113

No

42.93%

85

TOTAL

198
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Q16 Which of the following statements reflects your situation regarding
saving money?
Answered: 198

Skipped: 2

I don’t save
because I do...

I can’t save
because ther...

I only save
when I want...

I sometimes
save money

I save money
on a regular...
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

I don’t save because I don’t need to

10.61%

21

I can’t save because there is never enough money

11.62%

23

I only save when I want something big or special

23.23%

46

I sometimes save money

31.31%

62

I save money on a regular basis

23.23%

46

TOTAL

198
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Q17 Are you saving money?
Answered: 198

Skipped: 2

Yes

No

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Yes

65.15%

129

No

34.85%

69

TOTAL

198
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Q18 If yes, what are you saving for?
Answered: 177

Skipped: 23

Future purchase

My education

Vacation

Home ownership

Retirement

Taxes
Child’s
education
Start a
business

Investments

Pay off debt

Buy property

Other
N/A - I'm not
saving money
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Future purchase

43.50%

77

My education

17.51%

31

Vacation

16.95%

30

Home ownership

8.47%

15

3.95%

7

2.82%

5

Retirement
Taxes
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Child’s education

6.21%

11

Start a business

6.78%

12

Investments

9.04%

16

Pay off debt

4.52%

8

Buy property

5.65%

10

Other

42.37%

75

N/A - I'm not saving money

12.43%

22

Total Respondents: 177
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Q19 How much do you know about:
Answered: 193

Skipped: 7

How to set a
financial goal
Setting a
personal sav...
Setting
priorities f...
Waiting for
money before...
The difference
between thin...
Ways to make
money
Ways to use
your money
Ways to save
money
0

1

2

3

4

5

6

7

8

9

A LOT

SOME

A
LITTLE

11.64%
22

36.51%
69

30.16%
57

21.69%
41

189

2.62

23.81%
45

45.50%
86

20.11%
38

10.58%
20

189

2.17

26.06%
49

46.28%
87

17.55%
33

10.11%
19

188

2.12

34.76%
65

43.32%
81

13.90%
26

8.02%
15

187

1.95

The difference between things you want and things
you need

54.01%
101

35.83%
67

4.81%
9

5.35%
10

187

1.61

Ways to make money

49.73%
93

37.43%
70

8.56%
16

4.28%
8

187

1.67

45.74%
86

43.62%
82

6.91%
13

3.72%
7

188

1.69

42.93%
82

40.84%
78

10.99%
21

5.24%
10

191

1.79

How to set a financial goal
Setting a personal saving goal
Setting priorities for spending your money
Waiting for money before buying something

Ways to use your money
Ways to save money
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Q20 A budget is:
Answered: 199

Skipped: 1

List of all
income

List of all
expense

A plan for how
you will spe...

Unsure

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

List of all income

8.54%

17

List of all expense

6.53%

13

A plan for how you will spend your money

67.34%

134

Unsure

17.59%

35

TOTAL

199
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Q21 If you have a positive mindset about money you:
Answered: 198

Skipped: 2

Believe money
is bad

Believe you
should not...

Believe that
it is a good...

Believe it is
not possible...

Unsure

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Believe money is bad

3.54%

7

Believe you should not think about money

7.07%

14

Believe that it is a good plan to use money wisely

68.69%

Believe it is not possible to accomplish your financial goals

3.54%

7

Unsure

17.17%

34

TOTAL

136

198
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Q22 Would you like to learn more about money?
Answered: 198

Skipped: 2

Yes

No

Unsure

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Yes

62.63%

124

No

21.21%

42

Unsure

16.16%

32

TOTAL

198
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Q23 Have you ever created a budget?
Answered: 199

Skipped: 1

Yes

No

Unsure

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Yes

50.25%

100

No

38.69%

77

Unsure

11.06%

22

TOTAL

199
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Q24 If yes, who showed you how to create a budget?
Answered: 183

Skipped: 17

Parent or
guardian
Other family
member

School

Other
community...

Friend

Coach

Elder(s)

Bank or
financial...
Learned how on
my own

No one
N/A - I've
never create...
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Parent or guardian

40.44%

74

Other family member

8.74%

16

School

17.49%

32

Other community program

1.64%

3

Friend

8.20%

15

Coach

1.09%

2

Elder(s)

3.28%

6

Bank or financial institution

4.37%

8

Learned how on my own

12.57%

23

No one

12.02%

22
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33.33%

N/A - I've never created a budget
Total Respondents: 183
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Q25 Who manages the budget in your household?
Answered: 195

Skipped: 5

I do

My partner

My partner and
I jointly

My parent or
guardian

I don’t know

We don’t have
a household...
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

I do

10.77%

21

My partner

4.10%

8

My partner and I jointly

2.56%

5

My parent or guardian

60.00%

117

I don’t know

12.82%

25

We don’t have a household budget

9.74%

19

TOTAL

195
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Q26 I believe I am responsible for my financial future.
Answered: 198

Skipped: 2

Agree

Disagree

Don't know

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Agree

77.78%

Disagree

2.53%

5

Don't know

19.70%

39

TOTAL

154

198
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Q27 I feel confident about managing my financial affairs.
Answered: 199

Skipped: 1

Agree

Disagree

Don't know

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Agree

45.23%

90

Disagree

15.08%

30

Don't know

39.70%

79

TOTAL

199
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Q28 Which of the following statements best describe your overall
financial behaviour/attitude?
Answered: 195

Skipped: 5

I always
assess wheth...
I spend money
instead of...
I pay my bills
and other...
I am
comfortable...
I always
monitor the...
I set
financial go...
I spend more
money than I...

Don’t know
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

I always assess whether or not I can afford what I buy first

29.23%

57

I spend money instead of saving it

14.87%

29

I pay my bills and other financial obligations first

11.79%

23

I am comfortable investing and saving

15.38%

30

I always monitor the state of my financial affairs

3.08%

6

I set financial goals supported by a strategy on how to achieve them

3.59%

7

I spend more money than I make or receive

2.05%

4

Don’t know

20.00%

39

TOTAL

195
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Q29 How often do/did your parents or guardians speak with you about
money matters?
Answered: 197

Skipped: 3

Never

Rarely

Every so often

At least once
a month

Always - all
the time
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Never

13.71%

27

Rarely

32.99%

65

Every so often

33.50%

66

At least once a month

8.12%

16

Always - all the time

11.68%

23

TOTAL

197
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Q30 How would you describe your financial situation?
Answered: 195

Skipped: 5

I depend on my
parents or...

I make enough
money to cov...

I am
financially...

I make enough
money to sav...

I save a
percentage o...
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

I depend on my parents or guardians for all of my financial needs

44.10%

86

I make enough money to cover social activities and/or my phone bill

22.05%

43

I am financially independent from my parents

11.28%

22

I make enough money to save for the future

6.67%

13

I save a percentage of everything that I make

15.90%

31

TOTAL

195
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Q31 Most often, how do you pay your bills?
Answered: 194

Skipped: 6

Cash

Cheque

Money order

Direct deposit
Automatic
payment
Internet
banking
Telephone
banking

Credit card

Other

Don’t know
Not applicable
– I don’t pa...
My parent or
guardian pay...
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Cash

20.62%

40

Cheque

1.55%

3

Money order

0.52%

1

Direct deposit

5.67%

11

Automatic payment

1.03%

2

Internet banking

3.09%

6

0.52%

1

2.06%

4

Telephone banking
Credit card
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Other

3.09%

6

Don’t know

5.15%

10

Not applicable – I don’t pay bills

25.26%

49

My parent or guardian pays my bills

31.44%

61

TOTAL

194
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Q32 How much do you know about:
Answered: 186

Skipped: 14

Creating a
budget
Applying
simple math...
Where money
comes from
Different
forms of...

Wise purchasing

Comparing
prices for a...
The cost of
sales taxes
Other taxes
that are paid
Preparing an
income tax...
Sharing/limitin
g personal...
Earning money
on your savings
Recovering
from a...
0

1

2

3

4

5

7

8

10

SOME

18.58%
34

40.98%
75

23.50%
43

16.94%
31

183

2.39

Applying simple math concepts to my
finances

22.83%
42

35.33%
65

25.54%
47

16.30%
30

184

2.35

Where money comes from

44.02%
81

36.41%
67

13.04%
24

6.52%
12

184

1.82

19.57%
36

40.22%
74

23.91%
44

16.30%
30

184

2.37

25.54%
47

48.91%
90

16.30%
30

9.24%
17

184

2.09

Different forms of currency and payment
Wise purchasing
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Comparing prices for a purchase
The cost of sales taxes
Other taxes that are paid
Preparing an income tax return
Sharing/limiting personal financial information
Earning money on your savings
Recovering from a financial set back

SurveyMonkey
38.59%
71

40.22%
74

11.96%
22

9.24%
17

184

1.92

28.11%
52

29.19%
54

22.16%
41

20.54%
38

185

2.35

17.30%
32

32.43%
60

28.11%
52

22.16%
41

185

2.55

12.50%
23

25.54%
47

23.91%
44

38.04%
70

184

2.88

14.52%
27

32.26%
60

26.88%
50

26.34%
49

186

2.65

18.92%
35

30.81%
57

26.49%
49

23.78%
44

185

2.55

11.36%
10

26.14%
23

25.00%
22

37.50%
33

88

2.89
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Q33 Borrowing is:
Answered: 200

Skipped: 0

Taking
something fr...

Taking
something fr...

Taking
whatever you...

Unsure

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Taking something from someone else and not giving it back

6.50%

Taking something from someone else and giving it back

87.00%

Taking whatever you want and as much as you want

1.50%

3

Unsure

5.00%

10

TOTAL

13
174

200
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Q34 A good borrower:
Answered: 195

Skipped: 5

Lets others
borrow thing...

Gives back
what they...

Only borrows
things once ...

Unsure

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Lets others borrow things as well

18.97%

37

Gives back what they borrow

67.18%

131

Only borrows things once or twice

9.23%

18

Unsure

4.62%

9

TOTAL

195
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Q35 I can borrow from a:
Answered: 199

Skipped: 1

Bank

Person

Store

Investors

All of the
above

Unsure

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Bank

48.24%

96

Person

78.89%

157

Store

13.57%

27

Investors

16.08%

32

All of the above

0.00%

0

Unsure

10.55%

21

Total Respondents: 199
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Q36 Do you know the difference between saving and investing money?
Answered: 198

Skipped: 2

Yes

No

Unsure
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10%
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30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Yes

57.58%

114

No

20.71%

41

Unsure

21.72%

43

TOTAL

198
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Q37 Do you have a bank account?
Answered: 199

Skipped: 1

Yes

No
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80%

90% 100%

ANSWER CHOICES

RESPONSES

Yes

64.32%

128

No

35.68%

71

TOTAL

199
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Q38 If yes, what type of bank account do you have?
Answered: 192

Skipped: 8

Chequing
account

Savings account

Both chequing
and savings...

N/A - I don't
have a bank...
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80%
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Chequing account

30.21%

58

Savings account

14.06%

27

Both chequing and savings accounts

21.88%

42

N/A - I don't have a bank account

33.85%

65

TOTAL

192
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Q39 If yes, who helped you open your bank account?
Answered: 194

Skipped: 6

Parent or
guardian
Other family
member

School

Other
community...

Friend

Coach

Elder(s)

Bank or
financial...
Learned how on
my own

No one
N/A - I don't
have a bank...
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES
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Parent or guardian

55.15%

Other family member

4.12%

8

School

2.58%

5

Other community program

0.00%

0

Friend

2.06%

4

Coach

1.03%

2

Elder(s)

0.52%

1

Bank or financial institution

7.22%

14

Learned how on my own

2.58%

5

No one

4.12%

8
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34.02%

N/A - I don't have a bank account
Total Respondents: 194
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Q40 If yes, do you have a debit card?
Answered: 197

Skipped: 3

Yes

No

Don't know

N/A - I don't
have a bank...
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Yes

50.25%

99

No

15.23%

30

Don't know

5.58%

11

N/A - I don't have a bank account

28.93%

57

TOTAL

197
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Q41 What type of insurance policies do you have?
Answered: 192

Skipped: 8

Home and
content...

Tenant
insurance

Vehicle
insurance

Private health
insurance

Income
protection...

None
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ANSWER CHOICES
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Home and content insurance

9.90%

19

Tenant insurance

1.04%

2

Vehicle insurance

12.50%

24

Private health insurance

11.98%

23

Income protection insurance

2.60%

5

None

73.96%

Total Respondents: 192
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Q42 How many credit cards do you have?
Answered: 196

Skipped: 4

One

Two

Three

Four

Five or more

I do not have
a credit card
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One

26.02%

51

Two

1.02%

2

Three

1.02%

2

Four

1.02%

2

Five or more

2.04%

4

I do not have a credit card

68.88%

TOTAL

135
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Q43 Do you have a line of credit?
Answered: 195

Skipped: 5

Yes

No

Don't know
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Yes

7.18%
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No

36.92%

72

Don't know

55.90%

109

TOTAL

195
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Q44 Do you have a personal loan from a bank or other lender?
Answered: 194

Skipped: 6

Yes

No

Don’t know
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Yes

6.19%

No

66.49%

129

Don’t know

27.32%

53

TOTAL

12

194
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Q45 Is it important to shop around to get the best deal for financial
products and services such as insurance, loans, and credit cards?
Answered: 193

Skipped: 7

Yes

No

Don’t know
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ANSWER CHOICES
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Yes

37.82%

73

No

10.88%

21

Don’t know

51.30%

99

TOTAL

193
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Q46 Where do you go for financial information or advice?
Answered: 195

Skipped: 5

My bank

Financial
advisor

Websites

Training or
educational...
Family,
relatives, o...
Newspapers,
magazines,...
All of the
above

Don’t know
I haven’t
looked for...
0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

My bank

26.67%

52

Financial advisor

11.28%

22

Websites

11.28%

22

Training or educational course/program

3.08%

6

Family, relatives, or friends

30.26%

59

Newspapers, magazines, brochures

1.03%

2

All of the above

8.21%

16

Don’t know

18.97%

37

I haven’t looked for information or advice

23.59%

46

Total Respondents: 195
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Q47 How would you rate your need for more information on investing?
Answered: 186

Skipped: 14

Lowest priority

Low priority

Medium priority

High priority

Highest
priority
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80%

90% 100%

ANSWER CHOICES

RESPONSES

Lowest priority

9.68%

18

Low priority

14.52%

27

Medium priority

52.15%

97

High priority

18.82%

35

Highest priority

4.84%

9

TOTAL

186
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Q48 How much do you know about:
Answered: 189

Skipped: 11

Banks and
financial...
How a bank
account works
How to open a
bank account
How to use a
debit card
The danger of
sharing your...
What credit
and debt is...
Selecting the
best interes...
What insurance
is
What financial
investing is
0

1

2

3

4

5

6

8

10

SOME

10.16%
19

36.90%
69

27.27%
51

25.67%
48

187

2.68

26.49%
49

39.46%
73

21.62%
40

12.43%
23

185

2.20

29.51%
54

38.25%
70

13.66%
25

18.58%
34

183

2.21

49.46%
91

25.00%
46

13.04%
24

12.50%
23

184

1.89

70.81%
131

16.76%
31

4.32%
8

8.11%
15

185

1.50

32.79%
60

32.79%
60

15.85%
29

18.58%
34

183

2.20

Selecting the best interest rate for a loan or
mortgage

15.30%
28

22.40%
41

24.04%
44

38.25%
70

183

2.85

What insurance is

23.24%
43

34.05%
63

23.24%
43

19.46%
36

185

2.39

11.54%
21

30.77%
56

28.02%
51

29.67%
54

182

2.76

How a bank account works
How to open a bank account
How to use a debit card
The danger of sharing your bank password
What credit and debt is used for

What financial investing is
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Q49 How much do you know about:
Answered: 185

Skipped: 15

Income
assistance...

Education
assistance...

Employment and
training...

Health
benefits...

0

1

2

3

A LOT
Income assistance available to you

4

SOME

5

6

A
LITTLE

7

8

NOTHING AT
ALL

9

10

TOTAL

WEIGHTED
AVERAGE

8.11%
15

24.86%
46

29.73%
55

37.30%
69

185

2.96

14.67%
27

33.15%
61

26.09%
48

26.09%
48

184

2.64

Employment and training assistance available to
you

13.04%
24

34.78%
64

21.74%
40

30.43%
56

184

2.70

Health benefits available to you

21.74%
40

33.15%
61

23.37%
43

21.74%
40

184

2.45

Education assistance available to you
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Q50 How much do you know about:
Answered: 187

Skipped: 13

Where to
access benefits

How to
complete...

0

1

2

Where to access benefits
How to complete applications to access public and/or
private benefits

3

4

5

6

7

8

9

A LOT

SOME

A
LITTLE

11.83%
22

28.49%
53

23.12%
43

36.56%
68

186

2.84

9.89%
18

31.32%
57

20.88%
38

37.91%
69

182

2.87
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Q51 How would you rate your need for more information and programs
on ways to protect yourself against fraud and financial abuse?
Answered: 183

Skipped: 17

Lowest priority

Low priority

Medium priority

High priority

Highest
priority
0%
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20%
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60%

70%

80%

90% 100%

ANSWER CHOICES

RESPONSES

Lowest priority

11.48%

21

Low priority

9.84%

18

Medium priority

44.81%

82

High priority

26.23%

48

Highest priority

7.65%

14

TOTAL

183
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Q52 How much do you know about:
Answered: 186

Skipped: 14

What fraud is

Protecting
your persona...

Common forms
of scams and...

What financial
abuse is

How to protect
yourself fro...
0

1

2

3

4

A LOT

SOME

34.59%
64

Protecting your personal financial
information
Common forms of scams and fraud

What fraud is

What financial abuse is
How to protect yourself from financial abuse

5

6

7

8

9

10

A LITTLE

NOTHING AT ALL

TOTAL

WEIGHTED AVERAGE

37.30%
69

11.35%
21

16.76%
31

185

2.10

36.76%
68

37.30%
69

14.05%
26

11.89%
22

185

2.01

30.43%
56

34.78%
64

17.93%
33

16.85%
31

184

2.21

22.83%
42

29.35%
54

23.37%
43

24.46%
45

184

2.49

17.93%
33

28.80%
53

24.46%
45

28.80%
53

184

2.64
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Q53 How much do you know about saving for retirement?
Answered: 193

Skipped: 7

Nothing at all

A little

A fair amount

A lot
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ANSWER CHOICES

RESPONSES

Nothing at all

34.72%

67

A little

39.90%

77

A fair amount

21.76%

42

A lot

3.63%

7

TOTAL

193
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Q54 To what extent have you thought about planning for your retirement?
Answered: 191

Skipped: 9

Not at all

A little

A fair amount

A lot
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90% 100%

ANSWER CHOICES

RESPONSES

Not at all

62.83%

120

A little

25.13%

48

A fair amount

9.42%

18

A lot

2.62%

5

TOTAL

191
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Q55 Which of the following statements reflects your retirement planning?
Answered: 189

Skipped: 11

Counting on
government...

Have a
workplace...

Have a
personal...

Other

I’m not
worried abou...
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ANSWER CHOICES

RESPONSES

Counting on government benefits (CPP, OAS, GAINS)

5.29%

10

Have a workplace pension plan (RRSP, RSP)

11.11%

21

Have a personal portfolio of investments

4.23%

8

Other

11.11%

21

I’m not worried about it now

73.54%

139

Total Respondents: 189
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Q56 Do you know what a will is?
Answered: 191

Skipped: 9

Yes

No
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Yes

72.77%

139

No

27.23%
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TOTAL
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Q57 Do you have a current will?
Answered: 184

Skipped: 16

Yes

No

Don't know
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Yes

5.98%
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65.76%

121

Don't know

28.26%

52

TOTAL

11

184
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Q58 To what extent would having more information help you make better
financial decisions for the following life events?
Answered: 180

Skipped: 20

The cost and
benefits of...
Paying for
post-seconda...
Moving out on
your own
Living as a
couple

Having a baby

Owning a home

Losing your job

Getting
separated or...
Departure from
the criminal...
Departure from
child...
Receiving a
windfall...

Retirement
0

1

2

3

The cost and benefits of pursuing a post-secondary education
Paying for post-secondary education
Moving out on your own
Living as a couple
Having a baby

4

5

6

7

A LOT

SOME

A
LITTLE

24.72%
44

32.02%
57

23.60%
42

22.03%
39

34.46%
61

36.31%
65

8

9

TOTAL

WEIGHTED
AVERAGE

19.66%
35

178

2.38

22.03%
39

21.47%
38

177

2.43

38.55%
69

13.41%
24

11.73%
21

179

2.01

25.29%
44

36.78%
64

17.24%
30

20.69%
36

174

2.33

31.46%
56

23.60%
42

19.66%
35

25.28%
45

178

2.39
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30.51%
54

35.03%
62

15.82%
28

18.64%
33

177

2.23

31.46%
56

30.90%
55

13.48%
24

24.16%
43

178

2.30

19.55%
35

30.17%
54

16.20%
29

34.08%
61

179

2.65

17.61%
31

26.14%
46

21.02%
37

35.23%
62

176

2.74

Departure from child protective custody, customary care, or foster
care

21.91%
39

28.09%
50

14.04%
25

35.96%
64

178

2.64

Receiving a windfall (lottery win, inheritance, insurance
settlement, funds held in trust)

19.66%
35

28.09%
50

25.28%
45

26.97%
48

178

2.60

Retirement

19.10%
34

28.09%
50

24.72%
44

28.09%
50

178

2.62

Losing your job
Getting separated or divorced
Departure from the criminal justice system
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Q59 Which would be the best way for you to learn about financial issues?
Answered: 186

Skipped: 14

One on one
with a paren...

In a group
with teacher...

From an elder

Online
activities

Computer
software and...

Other (please
specify)
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ANSWER CHOICES

RESPONSES

One on one with a parent or guardian

61.83%

115

In a group with teacher or instructor

39.25%

73

From an elder

17.74%

33

Online activities

11.83%

22

Computer software and/or smartphone applications

14.52%

27

Other (please specify)

13.98%

26

Total Respondents: 186
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Appendix B
Consultation: Arrangement #1 (Based in Four Directions/Circle)
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Consultation: Arrangement #2 (Linear Progression)
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Consultation: Overall Example of Content
•
•
•
•
•
•

•
•
•
•
•
•

•
•
•
•
•
•

•
•
•
•
•
•

Story/traditional context
Personal narrative (drawn from PC Chair business
cases)
Option to answer questions for points or reward
Pop up tips
Mini game and/or role-playing game
Calculators (there are many online to draw from, but
for investments, savings, interest)

Story/traditional context
Personal narrative (drawn from PC Chair business
cases)
Option to answer questions for points or reward
Pop up tips
Mini game and/or role-playing game
Calculators (there are many online to draw from, but
for investments, savings, interest)

Story/traditional context
Personal narrative (drawn from PC Chair business
cases)
Option to answer questions for points or reward
Pop up tips
Mini game and/or role-playing game
Calculators (there are many online to draw from, but
for investments, savings, interest)

Story/traditional context
Personal narrative (drawn from PC Chair business
cases)
Option to answer questions for points or reward
Pop up tips
Mini game and/or role-playing game
Calculators (there are many online to draw from, but
for investments, savings, interest)
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Consultation: Expanded Example of Content for One of Four sections
•

Story/traditional context (could be animated)

A version of The Story of the Talking Feather could be used
here. The idea is that birds are fighting and accidentally hurt
Eagle, Grandmother beads his feather, and the birds learn
about listening to others. This can be related to the topic
because:
A) People may give you a lot of different advice about
money.
B) It is good to listen to everyone before you make up
your mind.
•

Personal narrative (may drawn from PC Chair
business cases)

A story of a Mi’kmaq artist could be used here; (could be
animated, illustrated, etc.)
A) It relates to the story, grandmother makes craft.
B) Many artists work in a collective, get small loans,
need to learn about percentages for interest rates and
for carrying their goods in other stores, what
percentage do they get?
•

Option to answer questions for points or reward and
Pop up tips

•

Mini game and/or role playing game (RPG)

Mini game would be pure fund, matching beads and getting
points, something simple but related to the ideas.
Youth could choose a character that looks like them to
complete several challenges like collecting items required to
make crafts with limited amount of money. This RPG could
go across the 4 sections, i.e. different levels.
•

Calculators for making a craft (i.e. labour, costs,
mark up, small business loan interest). Point would
be made to show how this relates to other businesses
(i.e. tours, construction) with local examples.
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Consultation: Feedback from participants
Turtle might represent:
• home and safety, the shell is carried on their
back;
• turtle island for a broader application
• collaboration and sharing with others

Bear might represent:
• the need to eat now and prepare for long winter
• individual strength
• budgeting and saving with an expectation of
unpredictable environments

Squirrel might represent:
• the need to collect and store
• gathering and saving what you need in a safe
place

Eagle might represent:
• a bird’s eye view of the future
• building a nest for life, the long term
• strategic planning
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